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INTERCULTURAL COMPETENCE IN CEFR: IMPLEMENTATION IN PRACTICE

The article aims at analyzing theoretical interpretation of intercultural competence in CEFR, its practical
aspect which is revealed in the observation of the syllabus of the course ‘Intercultural Studies’. To accomplish
the aim, the issues of theoretical background, CEFR and intercultural dimension, Ukrainian theoretical ideas
and curriculum, cultural competences, a course of cultural study are going to be discussed. The theoretical part
of the article defines the structure and content of the intercultural competence basing on CEFR and national
Ukrainian curriculum which leads to clear understanding what knowledge and skills are to be taught. On the
practical level, the article specifies the purpose of the course “Intercultural Studies” and defines its objectives
among which to provide cultural knowledge and teach intercultural skills, as, for instance, to analyze cultural
types, to differentiate cultural peculiarities. The aim of the course is to provide the students with the information
about culture, its components, the ways of interaction between people from different cultures, to develop skills to
use the relevant methods of culture analysis and to use the knowledge and skills to present their own culture.
Considerable attention is paid to psychological perception of different cultures, specifically to the skill of
perceiving cultural differences, and consequently, to demonstrate tolerance, to be able to cope with cultural
barriers. The defined objectives can be accomplished through a series of lectures and tutorials.

Hayxogi 3armmckn. Cepist: nenarorika. —2019. — Ne 1. 75



KOMVHIKAIIIS B [IEJATOTTYHOMY, COLIIOKYJIbTYPHOMY, ITIPOGECIMHOMY
CEPEJIOBUIIII
Keywords: intercultural competence, teaching culture, CEFR, Ukrainian methodology, cultural
competences

MAP’SJHA HAITIOK

KaHAMAAT Ne1aroriYHuX HayK, JOLEeHT

TepHONiNbCHKUI HAllIOHAIBHUN NeAaroriYHuil yHiBepCUTET
iMmeHi Bonogumupa 'HaTioka

Byn. Makcuma Kpusonoca 2, M. TepHominb, YkpaiHa

JIIOJIMUJIA BABIN

KaHauaT QigoJIOriYHUX HAYK, TOIECHT

TepHONiNbCHKUI HALlIOHAIBHUN NeAaroriYHuil yHiBepCUTET
iMmeni Bonogumupa 'Hatioka

Byn. Makcuma Kpusonoca 2, M. TepHominb, Ykpaina

MIKKYJbTYPHA KOMIETEHTHICTD ¥ 3ATAJIbHOEBPOIIEMCHKHUX
PEKOMEHJALIAX 3 MOBHOI OCBITHU: 3ACTOCYBAHHA HA ITPAKTHUIII

Ilpoananizxosano  inmepnpemayii  MidicKyn1bmypHoi  KomMnemeHmHocmi 6  3a2anbHOEBPONECLKUX
pekomenoayiax (3€P) ma ykpaincoKux Ha8UanbHUX OOKYMEHMAax i npoecpamax, da markodic po3Kpumo npaKxmuiHe
éminenHs 32a0aHoi KomMnemeHmHocmi 8 02na0i npoepamu Kypcy «Misckynemypni cmyoiiy. [na oocsaeHenus
nocmasneHoi memu  OOCNIOANCYIOMbCA  MeOpemuyHi  OCHOBU, HeoOXiOHi 0ns  Yc8iOOMACHHS  KYIbMYPHUX
giominHocmetl, nposas i peanizayis mixckynomyprnozo eumipy y 3€P; icmopuuna posgioka ma cmanogieHus
HAyKU, meopemuyHi noJ0MCeHHSA, 3anPONOHOBAH] YKPATHCOKUMU MEMOOUCMAMU, HABYANbHI NPOSpamMu ma Kypcu
CRIILHO20 8UBHEHHS MOBU | KYIbMYpPU. BUusHauaemvcs cmpyKkmypa ma 3smicm MiscKyIbmypHoi KOMRemeHmHOCmi
Ha ochnoei 3€EP i I[lpocpamu 3 aweniticokoi Mo8u Oiist YHieepcumemie/incmumymis, ujo 00380Js€ YimKiue
posymimu, AKi 3HaMHA Ma HAGUYKU HeoOXiono gopmyeamu y cmyodenmis. Pozensidacmvcs mema Kypey
«Misickynomypri cmydii», 30kpema io2o yini, ceped AKUX POZUWUPEHHS KVIbMYPHUX 3HAHb | (POPpMYBAHHS Y
CcmyOeHmi6 MINCKYIbMYPHUX HABUYOK, HANPUKIAO, AHANi3y KYIbmMypHUX munie, ougepenyiayis KynibmypHUX
ocobaugocmell. Y npoepami Kypcy eKazami maki 3a80aHHs, AK HA0AmMu cmyOeHmam iHpopmayito npo Kyavmypy,
T KoMnOHeHmU, cnocoobu 63aEMOOIi M0dell 3 PI3HUX KYIbMYp, PO3GUMOK HABUYOK SUKOPUCTNAHHA 8IONOGIOHUX
MemoOdié aHanizy Kyibmypu ma UKOPUCIMAHHA 3HAHb | HABUHOK OISl NPeOCmMAaBieH s 61ACHOT Ky1bmypu. 3HauHa
yeaza npuoiNsAEMbCs NCUXONOTYHOMY CHPULIHAMMIO DI3HUX KYAbMYp, 30Kpemd, MAaucCmepHOCmi CRpUUHAMMSL
KYIbMypHUX 8iOMiHHOCTET, a omdice, 0eMOHCMpayii MoaepaHmHocmi, 30amHOCmi 6NOPAMUCS 3 KYTbMYPHUMU
bap'epamu. CmyoeHmam NPONOHYEMbCA OHAUOMUMUCSH 3 KOHYENMOM «KYIbmypay, U020 CMmpyKmypHUMU
eleMeHmamul, npociioKosylouuU ix eminenHs y pisHux cucmemax yinnocmetl. Ilepedbauacmocs enubUHHUL ananis
MOJNCTIUBUX KYIbMYPHUX HENOPO3YMiHb, 6ap’e€pie cninKyeanus, iOMiHHOCMeU y Mewmanimemi ma noeeodinyi,
VCBIOOMIEHHSA Ma CHPULIHAMMA KYJIbMYPHO3YMOGIEeHUX ocobnueocmell. Braszano, wo cmpykmyposaua cepis
JeKyYitl | NPAKMUYHUX 3AHAMb CNPUSE OOCACHEHHIO BUSHAYEHUX Yinell.

Kniouoei cnoea: midxckynomypna KomMnemeHmHicmv, HAGYAHHA KYIbmypu, 3a2anbHOEBPONENiCbKi
peKomeHOayil, YKpaincbKka MemoouKd, KyibmypHa KOMNemeHmHicmo.
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MEXKYJbTYPHASI KOMIIETEHTHOCTH B OBIIIEEBPOIIEMCKHX
PEKOMEHJALIMUSAX ITO A3BIKOBOMY OBPA30BAHUIO: IPUMEHEHUE HA
INPAKTUKE

Han ananuz unmepnpemayuu MexcKynomypHol komnemenmuocmu 6 ObujeesponeticKux pekoMeHoayusx
(OEP) u yxpaunckux y4eOHbIX OOKYMEHMAaXx u NpoSPpammax, a maxdice packpblmo npaKmuyeckoe ONaoujeHue
VKa3aHHOU KOMHEMeHmHOCmu 6 0030pe npoepammbvl Kypca «Meockyromyphvie cmyouuy. Jusa docmudicenus
NOCMABNEHHOU Yeau UCCAedyIomcs meopemuyeckue OCHOBbl, Heo0Xo0umvle 0N NOHUMAHUS KYIbINYPHBIX
pasauduil, nposeieHue U peanusayusi MexicKyibmypHoeo usmeperuss ¢ OEP; meopemuueckue nonosicenus,
NPeonodCceHHble YKPAUHCKUMU MEMOOUCMamil; yieOHble NPOSPaMMbL U KYPCbl COBMECMHO20 U3YYeHUs A3bIKA U
Kynomypel. Onpeoensiemcs cmpyKmypa u CoOepiHCanue MedCKyIbmypHol komnemenmuocmu Ha ocHoge OEP u
Ipocpammvl no  anenutickomy A3vIKy O YHUBEPCUMEMOS/UHCMUMYmMog, Ymo no3eoisem 0Oonee 4emKo
NOHUMAMb, KaKue 3HaAHUsL U HA8bIKU HeoOX00uMo ghopmuposams y cmyoenmos. Paccmampusaemces yenv xkypca
«MeowckynomypHsie cmyouuy, 8 YaCMHOCMU pacliupenue KyibmypHblX SHAHULl U hopmMuposanue y cmyoeHmos
MENCKYIbMYPHBIX  HABLIKOS, HANpuMep, aHATU3a KyJIbMYPHbIX Munos, ougdepenyuayus KyabmypHbIX
ocobeHHocmell. SHauumenvHoe BHUMAaHUe YOensiemcs NCUXOI02UYECKOMY BOCHPUSIUIO PATUYHBIX KYIIbIMYD, Npexcoe
6C€20, YMEHU0 BOCHPUAMUS KYIbMYPHbIX pasiudull, a Cle008amelbHO, OeMOHCIMpayuu moaiepaHmHOCU,
CNOCOOHOCMU CRPABUMbCA ¢ KYTbmypHoiMU Oapvepamu. Ommedaemcs, ymo cmpyKmypupoBanHas cepus Nekyutl u
NPAKMUYECKUX 3aHAMULE CNOCOOCMEYem OOCIUNCEHUIO ONPeOeTeHHbIX Yeell.

Kniouegvle cnoga: medckynvmypras KoMnemeHmHocms, oOyuenue Kyavmypel, Obweesponeiickue
peKoMeHOayuu, YKpAUHCKas MemoouKa, KyibmypHas KOMNemeHmHOChb.

Ukrainian educational context is on the process of development and the notion of intercultural
competence has not been set up yet. The importance of teaching culture in the context of second
language teaching is evident; therefore, the idea of integrative language and culture teaching is
essensial and has been closely studied.

The article aims at demonstrating the idea of integration of intercultural competence in
Ukrainian national curriculum of second language teaching and presenting the syllabus of an optinal
course which aims at teaching culture. To accomplish the aim, the issues of theoretical background,
CEFR and intercultural dimension, Ukrainian theoretical ideas and curriculum, cultural competences,
a course of cultural study are going to be discussed.

Having analyzed the ideas, terms, notions which form the foundation of Ukrainian methodology
concerning intercultural study, we may indicate the following concepts.

The consideration of ideas which lie underneath the contemporary concepts of culture study
made us look back at the history of teaching foreign culture. The summarized information on the
history of cultural studies is well presented in a work by E. Murphy where four approaches have been
defined and analyzed: audio-visual, communicative, civilization module, intercultural approach.

Audio-visual approach presents the idea of culture not being taught separately, but in
combination with language teaching. The approach stresses cultural similarity and collective
identification, consequently culture is considered to be a part of language study presenting the
paradigm ‘culture within language’.

Communicative approach does not regard culture as a separate phenomenon to be taught,
therefore it is presented in combination with language teaching. On the contrary to previous approach,
diversity within culture is stressed, so teaching acquires meaning of “the culture through
communication”.

Civilization module considers teaching culture as an objective, so in this approach both
language and culture are stressed as important issues to be taught.

Intercultural approach means teaching culture as an objective, as it includes non-observable,
subjective phenomena in its definition of culture. The slogan of this approach is ‘language within
culture’. According to the author, intercultural approach meets the needs of culture understanding,
presents it as an significant component of knowing both foreign language and culture [5, p. 147-148]

Intercultural approach is closely connected with M.Byram’s interpretation of intercultural
competence. Ukrainian methodology is based on the ideas presented by this scholar among which are
the structure of intercultural competence, definition of intercultural speaker.

Intercultural competence is a key concept and M. Byram’s definition is the one we base our
methodology of teaching culture on.
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“Intercultural competence aims at developing intercultural speaker — someone who has an
ability to interact with ‘others’ , to accept other perspectives and perceptions of the world, to mediate
between different perspectives, to be conscious of their evaluation of difference” [4, p. 5].

According to M. Byram, the structure of the intercultural competence includes “knowledge,
skills and attitudes, complemented by the values one holds because of one’s belonging to a number of
social groups, values which are part of one’s belonging to a given society” [4, p. 5]. In this theory,
intercultural attitude plays a significant role as it comprises psychological component and emphasizes
personal perception, thoughts and feelings about foreign culture. “Intercultural attitudes: curiosity and
openness, readiness to suspend disbelief about other cultures and belief about one’s own. This means a
willingness to relativise one’s own values, beliefs and behaviours, not to assume that they are the only
possible and naturally correct ones, and to be able to see how they might look from the perspective of
an outsider who has a different set of values, beliefs and behaviours” [4, p. 5].

Specifying the other components of intercultural competence, the researcher mentions that
knowledge includes knowing ‘social groups and their products and practices in one’s own and in one’s
interlocutor’s country, and of the general processes of societal and individual interaction’ [4, p. 6].

He defines skills of interpreting and relating, of discovery and interaction. Another component
that relates to psychological perception and ability to cope with cultural differences is critical cultural
awareness which is defined as ‘an ability to evaluate, critically and on the basis of explicit criteria,
perspectives, practices and products in one’s own and other cultures and countries [4, p. 6].

M. Byram’s theory provides with significant terms and concepts on intercultural study. The
main idea useful for teaching culture taken from the theory is that study should be based on correct
psychological attitude to foreign culture and on developing abilities to discern , evaluate, compare and
deal with cultural differences caused by different values, beliefs, norms, outlook.

Speaking about documental basis for devising Ukrainian curriculums of teaching foreign
languages, CEFR serves as the major document the Ukrainian methodology is based on. The ideas of
cultural study found out in this document help to specify exact knowledge and skills related to
intercultural study and help to formulate the definitions of necessary terms of intercultural study.

CEFR indicates intercultural knowledge and skills which are divided between general and
communicative language competences. Specifically, general competence contains knowledge of the
shared values and beliefs held by social groups in other countries and regions, such as religious
beliefs, taboos, assumed common history, etc [1, p. 102—105]

Also in terms of this competence, the sociocultural knowledge (everyday living conditions,
interpersonal relations, values, beliefs, attitudes, body language, social conventions, ritual behavior),
intercultural awareness, social skills practical skills (social skills, living skills, vocational and
professional skills, leisure skills) and intercultural skills are defined [1, p. 102-105].

Sociolinguistic competences as a part of communicative competence refer to the sociocultural
conditions of language use such as:

¢ linguistic markers of social relations
politeness conventions
expressions of folk-wisdom
register differences
dialect and accent [1, p. 116-120].
Communicative competence also includes sensitivity to social conventions (rules of politeness,
norms governing relations between generations, sexes, classes and social groups, linguistic
codification of certain fundamental rituals in the functioning of a community [1, p. 116-120].

Analysis of the interpretation of ideas on intercultural study presented in CEFR proves that
intercultural competence as a separate independent notion is not defined and precisely stated in CEFR,
though the major concepts of developing intercultural awareness and attitude concerning both physical
living in a foreign environment (knowledge of everyday life) and psychological perception (beliefs,
values, taboos) are singled out.

Ukrainian theoretical ground is based on the research works of European scholars and on CEFR
as a major theoretical and practical manuscript indicating issues of second language teaching.
Therefore, Ukrainian scientists have developed their curriculum on the basis of the previously
mentioned methodological foundation.
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The major document in Ukrainian ESL teaching is Curriculum for English language
Development in Universities and Institutes [3]. Regarding it as a source for developing methodology
of teaching foreign languages and cultures, we analyzed it on the concept of intercultural study. As a
result, the document turns out to contain the information on intercultural dimension rather than clearly
defined intercultural competence. The issue of teaching culture is present in sociocultural component
which means sociocultural knowledge and skills: sociocultural knowledge comprises linguistic
(understanding proper use of non-equivalent and connotative vocabulary, awareness of sociocultural
conditions) and non-linguistic (general categories about other societies); sociocultural skills include
practical (social, living and professional) and intercultural (intercultural sensitivity, ability to be a
cultural mediator) [3, p. 7-8].

Since publishing Curriculum for English language Development in Universities and Institutes in
2001, a great deal of researches and experiments have been done. Recently published methodology
textbooks and articles serve the basis for both training future EL teachers and for almost all
methodological researches. The theory of ESL teaching has been established and its main
considerations are the following.

The general aim of ESL teaching was considered to gain communicative competence as the
complex competence including specific competences of different language aspects (reading, speaking,
listening, writing). However, in the most recent researches and methodological textbooks intercultural
communicative competence is defined as the major aim of ESL teaching. It actually consists of the
same constituent competences with additional cultural/intercultural dimension in all of them.

Hence, in Ukrainian context intercultural communicative competence has the meaning of a
broadened version of communicative competence. Consequently, the structure of intercultural
competence consists of language competences (grammar, lexical, phonetical competences), speech
competences (listening, reading, writing, speaking competences), linguosociocultural competence,
study competence [3, p. 7-8].

Linguosociocultural competence is regarded to deal with teaching culture and contain cultural
notions. Close study of its structure and content shows that linguosociocultural competence, being a
part of intercultural communicative competence in Ukrainian methodology, is very close in its
meaning to intercultural competence.

The competence is a complex one consisting of sociocultural, sociolinguistic and social
competences. Their definitions are mainly based on both Ukrainian methodological investigations and
CEFR’s van Ek’s interpretations. The definitions of sociocultural and sociolinguistic competences
from Ukrainian textbook are the following.

Sociocultural competence comprises the knowledge of the foreign country with the national and
cultural peculiarities of the social and speech behaviour and the skills to use the knowledge in the
process of communication taking into account foreign traditions, norms of behaviour, social
conditions, stereotypes [2, p. 429].

Sociolinguistic competence covers the relation between linguistic signals and their contextual
meaning what means providing the skills to designate speech forms in the accordance to the context,
to realize the connection between the language and social life and the skills to produce the utterance in
accordance of their forms and usage to social context what means the social roles, shared information,
the functions of the communication [2, p. 425].

Social competence has a special role because it deals rather with extra-linguistic factors than
with the linguistic ones. Van Ek’s definition states that social competence involves the ability to come
into contact with other people and both the will and the skill to interact with others, involving
motivation, attitude, self-confidence, empathy and the ability to handle social situations [6, p. 102].

To conclude, teaching culture is viewed as an essential element of teaching second language. In
numerous sources cultural dimension of teaching is present and recommended though, there is not a
single strategy and methodology of teaching culture. Neither CEFR nor Ukrainian Curriculum
mentions the mode and the subject of teaching culture. The documents and materials of both European
and Ukrainian ESL teaching context considered, a practical implementation of the mentioned issues
and ideas is going to be presented, particularly, we are analyzing the optional course for English
philologist where the main issues of culture study are presented. The name is Culture study in the
context of intercultural communication. The theoretical researches, European and Ukrainian
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documents have determined the principles that lie on the basis of devising this optional course. We
consider the following issues significant for teaching culture as they are

the paradigm culture-language means integrative teaching with giving preference to culture as it
influences language use , choice, and provides deep understanding of the country where the language
exists/functuin.

Psychological component is essential for culture perception as it provides changes in perceiving
reality, in realizing existence of different perspectives, in forming openness. , positive attitude to
foreign and native cultures.

While teaching foreign culture, students' native culture should be taken to consideration what
results in their cultural identification and realizing their culturally biased attitude.

Students should be taught real and not ideal culture as it is not homogeneous, therefore the
information about cultural social, ethnical, religious groups as a part of the same national culture
should be provided what can lead to perceiving culture as a complex phenomenon.

Integrative language and culture teaching should be based not solely on facts about culture but
rather on explaining the occurrence of the issues and phenomena in the culture what means realizing
cultural values, beliefs, norms, perception.

The aim of the course is to provide the students with the information about culture, its
components, the ways of interaction between people from different cultures, to develop skills to use
the relevant methods of culture analysis and to use the knowledge and skills to present their own
culture.

Consequently, the objectives of the course are:

to widen the students’ horizon concerning culture and its components,

to present the information about intercultural communication and its psychological barriers,

to provide with tools to analyse different cultures objectively,

to teach to identify culturally determined acts, behavior, thoughts,

to develop psychological readiness to perceive the differences,

to develop awareness of the cultural relativity,

to develop the ability to present native culture.

As a result of cultural study, the students are expected to know and to be able to do the
following things. The students should

be able to come into contact with people of other cultures,

be psychologically ready to perceive other cultures,

behave in accordance to other culture’s norms and regulations,

understand native culture deeper.

To achieve mentioned outcomes through realizing objectives, we have devised the syllabus that
includes the following units.

1. Material culture

images and symbols

cultural products

patterns of everyday life

2. Beliefs, values, norms as components of culture

beliefs: their role in culture determination

values: patterns and classifications

norms: everyday life and rituals

3. Intercultural communication

Barriers: stereotypes and rejection

Psychological perception

Cultural relativity

The article has analysed and summed up the ideas concerning the notion of the intercultural
competence and its components in the major European and Ukrainian documents proving the
occurrence of intercultural dimension in all of them. Still, the analysis has confirmed the lack of
preciseness of terms and their content. The existing understanding of teaching culture serves as a basis
for optional courses for teaching important cultural issues such as psychological perception of
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different cultures, the skill of perceiving cultural differences, tolerance demonstration, ability to cope
with cultural barriers.
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KaHAMAAT Ne1aroriYHuX HayK, JOLEeHT

HauioHanbHuii TeXHIYHUN yHiIBEepcUTET Y KpaiHu

«KuiBcekuit nmonitexHiuHui iHCTUTYT imMeHi Irops Cikopcbkoro»
npocnekt [lepemoru 37, m. Kuis, Ykpaina

EKCNNEPUMEHTAJIbHA NIEPEBIPKA METO/JUKH JU®EPEHIIITHOIO
HABYAHHSI TIPO®ECIMHO OPIEHTOBAHOI'O AHIVTOMOBHOT'O
AYIAIIOBAHHSA 1 YUTAHHA MAUBYTHIX IT-®AXIBIIB

IIpedcmaeneno pesynomamu MemoOU4HO20 eKCNepUMeHmy, Op2aHi308aH020 3 Memoio nepegipKu
eexmusHoOCmi MemoOUKy OupepeHyiliHo20 HA8YAaHHs NPOPECIlIHO OPIEHMOBAHO20 AH2IOMOBHO20 AYOIIOBAHHS i
yumanHs mMaubymuix gaxisyie eanysi ingopmayiiinux mexronozii. Oxpecieno einomesy, 06’ekm ma 3a60aHHS
excnepumenmy, eKcnepumMeHmanvHuil mamepian, gazu excnepumenmy, 8apillosany ma Heeapiilo8ani eenutunl,

Hayxkosi 3ancku. Cepisi: nenarorika. —2019. — Ne 1. 81



