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EVALUATION OF TEACHERS’ PROFESSIONAL COMPETENCE IN GREECE
AND UKRAINE: PROBLEMS AND SOLUTIONS

Professionalism of the teacher in educating modern generations of the society is considered as a number
of the teacher’s competences providing the efficiency of his professional performance. Being an integrated
phenomenon consisting of a numerous aspects to be taken into consideration, the teacher’s readiness to the
professional activity must be objectively evaluated by school authorities, education executives, local councils,
and finally the government. The article focuses on the peculiarities of evaluation of teachers’ professional
performance in Greece and Ukraine. A key condition for the successful implementation of an evaluation system
is the establishment of a relationship of trust between the state and teachers because without it any attempt is
doomed to inactivity and in the end to be rejected. The evaluation system must clarify and prove that the purpose
of the evaluation will be to improve the education provided to Greek citizens and will suggest the proposals for
the successful implementation of the educational policy. It has been proved that the purpose of the evaluation is
to improve the education provided to citizens and suggests the proposals for the successful implementation of the
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educational policy in both countries under consideration. There have been analyzed the teacher’s professional
portfolio as one of the effective ways of confirming the pedagogical professional qualification in Ukraine. It has
been grounded that a key condition for the successful implementation of an evaluation system is the
establishment of a relationship of trust between the state and teachers.

Keywords: professional performance, evaluation, professional portfolio, professional skills and qualities
of the teacher, professional competence
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OLIHIOBAHHS MPO®ECIMHOI KOMIETEHTHOCTI IIEJIATOT' A B 'PELIT TA
YKPAIHI: IPOBJIEMHU TA IX BUPILIIEHHS

Ipogpecionanizm yuumens y GUXOBAHHI CYYACHUX NOKOIHb CYCHIIbCMBA PO32NA0AEMbCA AK HUSKA
KoMnemeHmHOcmel yuumens, AKi 3abesneuyioms egexmugHicmv 11020 npogheciiinoi OisnvHocmi. Byoyyu
IHmMe2posanHumM AguweM, U0 CKIAOAEMbCA 3 YUCIEHHUX ACNeKmie, sKI Cli0 8paxo8yeamu, 20MOSHICHb YYUmels
00 npodecitinoi disnbHocmi NoguUHHA OymMu 00 EKMUBHO OYIHEHA KePIGHUYMBOM WKL, KEPIBHUKAMU OCBIMHIX
yemawnos, micyegumu paoamu ma ypsaoom. Memoiwo cmammi € ananiz ocobrueocmeti oyiH8aHHs npogecitinoi
oisnbHocmi euumenie y Ipeyii ma Ykpaini. Axmyanvuicme o3nauenoi npobaemu GUNIUBAE AK i3 OCHOBHO20
npuHyuny Heobxionocmi amecmayii 6uumers K iIHCMPYMEHMY 360POMHO20 36 SI3KY 6 PAMKAX CUCIEMU OCGIMU 3
Memo NiOSUWeHHsl eeKmMUSHOCMI HAOAHUX OCGIMHIX NOCIye, MAK [ NOKPAWEHHS IKOCMI pobomu 8yumes
WIAXOM HAOAHHA 3G0XOYeHHA 00 npogecilinozo 3pocmanns. Y cmammi 30cepeddceno ysazy Ha momy, ujo
KJIIOU0B0I0 YMOBOIO YCHIUHO20 6NPOBAOICEHHA CUCMeMU amecmayii euumenié € 6CMAaHOGNeHHS O00GIPIUBUX
CMOCYHKI6 Midic KOHmMpOToyuMy opeanamu i euumenamu. Ilpoananizoearno npogecitine nopmeoinio suumens
sAKe € OOHUM i3 eekmugnux cnocobig niomeepodicennss nedazoziunoi npoecitinoi keanigixayii ¢ Ykpaini.
Ipogheciiine nopmeponio nepeddauac ¢hikcayiro euumenem enacHux npogecitinux 0ocsiecHeHb 8 YapuHi HA8UAHHS,
BUXOBAHHA MA PO3GUMKY U020 YUHIE NPOMAOM Ne6HO20 nepiody. Lle — 3acib6 camooyinku 1020 OCHOGHUX
npogecitinux KoMnemeHmHoOCmell, Cnocio payionansHo20 ma npo30po2o NPOCYEAHHS BYUMENA HA PUHKY Npayi, a
maxodc nepcnekmusa npogecitinoi, 0inosoi ma meopuoi 3aemooii pobomooasys 3 yuumenem. OOTpyHmMOBaHo,
WO OCHOBHOIO YMOBOIO YCHIUHO20 6NPOBAOICEHHA CUCMEMU OYIHIOBAHHA € 6PAXYEAHHS KIIOYOBUX ACHEKMIG
npogeciiinol disnvHocmi nedazoea. Apeymenmosano, wo UKOPUCMANH NOPMEPOnio, OeMOHCPYIOUU KNOYO08i
KOMNEemeHmMHOCMI 84Umens pizHux npeomMemie, cnpusmume nio8UeHHI0 NPOQPEeCioHanismy ma 20moeHoCmi 00
NPAKMUYHO20 GUKOPUCMAHHA Ne0aco2iYHUX 3HAHb, NCUXONO2IYHUX, KOMYHIKAMUGHUX mMaA MOMUEAYIUHUX
acnekmis neoazociunoi npogpecii. Ilpoyec oyiniosanns i3 6UKOPUCMAHHAM NPOQeCiiiHo20 nopm@onio modice
oymu epexmugno inmezposanuil y WKiNbHY HABUATLHY NPOSPAMY 3d YMOSU, Wj0 yumens Oyde nocmagnenuil y
yeHmp npoyecy OYiHIO8AHHS, OYOYUU 3a0XOUeHUM 00 CRiGNpayi 3 Nedazo2iunuM KOAeKMU8OM ma KepieHUYmeom
WIKONU, 00 yyacmi 8 nedazoiutitl OisibHOCmI ma NPUtiHAmMmMs eqoeKmusHUX piuterv y yapuri ocgimu. [logedero,
wo mMemor amecmayii nedazocivHUX NPAyYi6HUKIE € yCcniwHa peanizayis 0c8imHboi NOAIMUKY ma niosunyeHHs
PpisHs 0c8imu, Wo HA0AEMbCA 2POMAOAHAM KPAiH, 32A0aHUX Yy CIAmmi.

Knrwuoei cnosa: npogheciiina disnvhicms, oyintosants, npogeciiine nopmgbonio, npoeciiini eminna ma
AKocmi guumens, npogecitina KomMnemeHmHicmo
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MPOBJIEMA OLIEHKH MPO®ECCUOHAJIBHON KOMIIETEHTHOCTH
HHEJAT'OT'A BI'PEHUU U YKPAUHBI ITPOBJEMbBI 1 PEHHIEHUSA

IIpogheccuonanuszm yuumens 6 0CNUMaHUU COBPEMEHHBIX NOKONEHUL 00Wecmea paccmMampusaemcs Kax
A0 KOMNemeHmHocmenl yuumens, 00ecnedusaryux 3QhexmusHoCcms e2o nPopeccCuoHanbHOU 0esimenbHOCHU.
Byoyyu unmezspuposannviv senenuem, cOCMoOAWUM U3 MHO2OYUCIEHHBIX ACNEKMO8, Komopvle ciedyem
VUUMBIBAMb, 20MOBHOCIb YYUMENsL K NPOMEeCCUOHATbHOU 0essMelbHOCIU 00IICHA Dblmb 00BbEKMUBHO OYeHeHA
PYKOBOOCHIBOM — WIKOJ, PYKOBOOUMENAMU — 00pA308AMENbHbIX — VUPEICOeHUN, MEeCHmHbIMU — CO8emamMu U
npagumenbcmeom. Buumanue cocpedomoueno Ha 0cobeHHOCMAX OYeHKuU NpogeccUOHATbHOU OessmelbHOCHU
yuumeneti I peyuu u Yxpaunvl. Knouesvim ycrosuem ycnewnozo eHeopeHusi CUCmeMsbl OYeHUBAHUsL SAGIACMCS
ycmanosieHue 008epumenbHbiX OMHOUWEHUN MeHCOY 20CYOapCmEoM U YYUMENAMU, NOCKONbKY 6e3 2mo2o niobas
nonvlmka obpewena Ha 6e3delicmeue U, 8 KOHYe KOHYo8, 6Oydem ominonena. Cucmema oyeHKU OOJJICHA
NPOACHUMb U 00KA3amb, 4MO yelb OYeHKu Oyoem cocmosme 6 YayuuieHuu o0pazo8anus, npedocmasniemozo
2pedecKuM epancoanam, u npeodioANCum npeonodiceHuss Oisl YChewHol peanuzayuu 0opazo8amenbHol NOTUMUKU.
Hoxkazano, umo yenvio ammecmayuu AGNAEMCA COBEPULCHCINBOBAHUE 00PA306aHUA, NPEOOCMABIAEMO20
epasicoanam, u nooaiomcs NpeoyiodCetuss No YCHewHoU pearuzayuu 00paz0eamenvHol NOIUMUKU 6 00eux
cmpanax, ynomManymeix ¢ cmamoe. I[Ipoananusuposano cooepaicanue npodeccuonairbHo2o NoOpm@onuo yuumess
Kak 00uH u3 sQppexmugnvix cnocobos noodmeepiicoerus nedazo2uyeckoll npopeccuoHanbHol Keanupukayuu 6
Yrpaune. Obocnosano, umo knouedbimM ycioguem YCnewHo20 GHeOpeHus CUCMeMbl ammecmayuu yuumenell
ABNAEMCA Yuem KI04eBbiX dCNeKMos NpoghecCUOHANbHOU 0esmebHOCU nedazoza.

Kniwouesvie cnoea: npogheccuonanvuas odessmenbHocmy, OYeHUsanue, npogeccuoHarbHoe nopmeonuo,
npogeccuonanvHvie yMeHus u Kaiecmaa yuumens, npogheccuoHanbHas KOMNemenmHoCcmsy

Research over the past twenty years has greatly increased our understanding of the importance
of high level of professionalism of the teacher in educating modern generations of the society which is
considered as a number of the teacher’s competences providing the efficiency of his professional
performance. The implementation of professional skills and qualities of the teacher is embodied in the
term formulated as teacher’s readiness for professional activity. In modern psychological and
pedagogical science, readiness for a certain type of activity is defined as a purposeful expression of
personality, which includes his/her beliefs, views, attitudes, motives, feelings, volitional and
intellectual qualities, knowledge, skills, abilities, attitudes, moral, psychological, professional and
physical training. This quality is the result of the personal development of the individual, taking into
accounts the requirements and peculiarities of his/her professional activity [2, p.12].

Professional activities of the teacher aimed at developing students' motivation for educational
achievements and intensification of student activities in the learning process have been the subject
matter of different studies and research. Methodologists (T. Dee [5], P. Hallinger [6], N. Husiy[1], T,
Keenan [12], E. Mone[14], M Penninckx [15], V. Pikelna [2]) have internationally contributed a lot to
our knowledge of the aspects of professional competence of the teacher.

According to N. Husiy, readiness for professional activity of a teacher is an integrative quality
of a teacher's personality, which determines his/her ability of developing students' motivation for the
success of their academic achievements, finding ways to achieve this goal, control the process of
achieving it; self-control over the implementation of their own actions and predicting ways and means
to increase productivity in this direction. It should be noted that all types of professional activities are
manifested in the work of a teacher of any subject [1, p. 34].

N. Johnson claims that readiness for teaching as well as professional stability in teaching is not
innate: it is formed as a synthesis of properties and qualities of personality and its level grows along
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with the teacher’s professional career. This readiness is determined by the interaction of knowledge
about the nature and specifics of the subject, instructional skills and abilities of practical use of the
pedagogical knowledge, psychological, communicative, and motivational aspects of teaching
profession [11, p. 38].

Being an integrated phenomenon consisting of a numerous aspects to be taken into
consideration the teacher’s readiness to the professional activity must be objectively evaluated by
school authorities, education executives, local councils, and finally the government. In general there is
a special concern around this issue in the European Union in general and in Greece and Ukraine in
particular. The evaluation of the educational work has occupied the researchers of the educational
evaluation nationally in Greece and Ukraine and internationally as well.

The purpose of the article is the analysis of the peculiarities of evaluation of teachers’
professional performance in Greece and Ukraine.

According to F. Anastasiou, the interest to the problem under consideration stems both from the
basic principle of the need for evaluation as a feedback tool for the education system as a whole in order to
increase the efficiency of the educational services provided, improve the quality of the teacher's work by
providing incentives for professional development [3, p. 65]. That’s why the evaluation of educational
work should be closely linked to all the functions of education as process of improving the quality of both
educational work and the professional development of the teacher himself.

The evaluation of teachers’ educational performance is perhaps one of the most important
objects of discussion and debate in the field of Greek education in the last thirty years. A number of
Greek scholars (P. Dalakoura [4], A. Hatziapostolou [7], Z. Lazaridou [13], A. Velissariou [19])
devoted their scientific investigations to the problem of evaluation of teachers’ professional activities.

K. Witte generally observes that any reform of evaluation issues, like any reform within the
education system, should be approached as a complex result of the action and conflict or strategic
cooperation of specific interest groups. In addition, any reform should be seen as attempting to
manage and regulate at the educational level a series of changes taking place in the general social base
and in particular in the fields of culture, economy and technology, both nationally and internationally
[21, p. 295].

The social character of the reactions against the evaluation can be seen from the results of
various kinds of research that have been carried out regarding the educational evaluation in Greece. In
none of these surveys do the majority of teachers surveyed appear to be generally opposed to
assessment.

Even in the research where the largest percentage of those who take a negative position towards
the evaluation was presented, this does not exceed 42.3% [18, p. 14].

In Greece, the institutionalization of educational evaluation has been carried out through the
Presidential Decree for many years but still provokes various reactions and a large discussion on
educational evaluation in the country. Under the evaluation system in Greece nowadays the school
unit and the teacher as well as all the executives of education were evaluated hierarchically.

The sense of versatility in the collection of information becomes obvious, as well as the
combination of internal and external evaluation. A centralized system of administration and evaluation
acted through a hierarchical structure controlled by the central government, as the Regional Directors
of Education and the heads carry out the control of the schools in their region [16, p. 39].

Strong criticism was leveled at the large concentration of power in the Center for Educational
Research and the Pedagogical Institute, which are controlled by the Ministry, as well as the
quantification of the evaluation with 17 indicators (based on the basic standards), which were
considered to lead to the complete matching of education with the needs of the market [17, p. 250].
Under this law, evaluation was linked to tenure and salary and grade development. Criticism was
leveled at the ambiguity of teachers' evaluation criteria. In general, the following three criteria were
discussed: a) scientific training of the teacher, b) pedagogical & teaching ability, ¢) in-school and out-
of-school behavior.

However, according to S. Johnsen, it was never clearly identified leaving some questions open
concerning the definition of the so called model of the scientifically trained teacher and pedagogical
and scientific currents under consideration [10, p. 49].

K. Izci also states that “another problematic question concerns the so called extracurricular behavior,
a criterion treated very negatively during its application during the period of inspection™ [9, p. 11].
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Greek school units compile and submit annual self-assessment reports, but this does not
automatically mean that teachers, students and parents are fully involved in the process. F. Anastasiou
argues that through this whole process, the orientation of the educational community was aimed at the
local school, and not in the general context on educational policy, or the economic, social, political
and ideological factors that determine it. Moreover, through the piecemeal examination of the
operation of each school unit, it is easy to transfer responsibilities from the administrative mechanism
of education to the bodies of the educational community [3, p. 56].

The researcher points out that it is probably inapplicable for a school unit to be evaluated in all
these ambiguous areas and to develop action plans for its improvement. In any case, the self-
assessment would be carried out by working groups consisting of members of the teachers' association
and in collaboration with the school counselor. The fact that students and parents would simply be
informed of the results of the assessment but would not actually participate in it, demonstrates the
biased nature of self-assessment.

A.Velissariou draws the attention to another disadvantage as there is no connection between
self-evaluation and some form of external evaluation, despite the post-evaluation trends that have
emerged internationally in recent years [19, p. 32].

Th. Hatziapostolou mentions the negative attitudes of the majority of Greek teachers towards
external evaluation as a remnant of non-democratic society [7, p. 19].

More modern system of teachers’ professional performance evaluation, the pyramidal
evaluation system of the previous bills is maintained, since the one who belongs to a lower grade than
another, is evaluated by someone who belongs to the immediately or almost immediately upper grade,
when school counselors are evaluated by the heads of the departments of scientific and pedagogical
guidance, school principals are evaluated by the school counselors, the deputy principals by the
principals, and, finally, the teachers by the school counselors and the school principals.

The downside is that there is no mention of any procedure (feedback) utilization of the results of the
evaluation. If it is taken for granted by the authors of the PD to be consulted that every evaluated person,
once he / she receives the evaluation report, will read about his / her weaknesses and will try to cover them.

Here, however, the question arises as to whether it is possible for an assessor, to the extent that
he wants his assessment to be as complete or at least as incomplete as possible, to follow the plethora
of data concerning the educational environment, planning, planning, preparation and conduct of
teaching, student evaluation, service consistency, competence, scientific and professional development
of the teacher “at least once every three years for a continuous period not exceeding two months (bi-
monthly evaluation period)” [ 8, p. 13].

In modern system it is ignored that in Greece the classrooms do not present the same degree of
uniformity or heterogeneity. What is neglected is that different teachers work in different conditions
with students with different levels of knowledge of the Greek language and that is why need to adapt
their teaching to a class.

A.Velissariou claims that the social and geographical inequalities that shape different conditions
of students’ education and consequently of teachers’ evaluation are often ignored. The composition of
the student population where the teacher works or the area where the school unit is located must be
taken into consideration in a grade adjustment system [19, p. 14].

Regarding more individual issues such as how objectively one will be characterized as adequate
or very good or excellent, Dalakoura (2015) points out that the criteria often differ substantially in
description being indefinite and obscure when one point difference in the score is enough for someone
to be considered sufficient (scored 60) and not very good (scored 61) [4, p. 67].

The Panhellenic Scientific Association of Primary School Principals also mentions that
teachers’ evaluation system in Greece has mainly a formative character and needs to be improved. The
deficit of the link between evaluation and feedback is mentioned in the negative the reactions of trade
unions towards this evaluation framework.

A key condition for the successful implementation of an evaluation system is the establishment
of a relationship of trust between the state and teachers because without it any attempt is doomed to
inactivity and in the end to be rejected. The evaluation system must clarify and prove that the purpose
of the evaluation will be to improve the education provided to Greek citizens and will suggest the
proposals for the successful implementation of the educational policy.
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The following proposals for the evaluation of the educational performance of Greek teachers
will help to provide more effective implementation of the above mentioned system: expansion and
support, by the state, of the autonomy of the school unit in order to plan and evaluate the educational
policy that it implements; upgrading the role of the teacher with his active participation and utilizing
all the possibilities of the members of the school unit; promoting education of teachers in evaluation
issues by continuous training with the purpose of developing an evaluation culture with the ultimate
goal of accepting the evaluation process; continuous and organized feedback of the teacher, regarding
the rules formed within the school unit with the purpose to determine the quality of the educational
work; taking into account the particularities of the school unit, the general economic, social and
cultural context of its operation and particular needs of teachers; the cooperation of the school unit
with various bodies, such as the pedagogical departments of the universities.

The issue of the evaluation of the professional performance in education is a problem of special
concern in other countries as well, including Ukraine. Ukrainian methodology considers the teacher as
a professional instructional expert and classroom manager, motivator, communicator, psychologist and
counselor, as well as an individual with personal qualities for teaching and aptitude and will for life-
ling professional development.

Similarly, the success and effectiveness of teachers’ professional performance largely depends
on the assessment system and its objectivity. With the lack of objectivity, there arise many
misunderstandings while the motivation for professional activity is being devalued to a great extent.
Only the objective assessment of the professional performance can bring deep moral satisfaction and
become a motivating factor for teachers. The Ukrainian Law on Higher Education (2014) provides for
an annual assessment of the professional performance of teachers and regular publication of its results.

One of the effective ways of confirming the pedagogical professional qualification is the
evaluation of the teacher’s professional portfolio. By the latter we mean an individual folder in which
the teacher records his/her professional achievements in the field of instruction, his/her results of
training and education and development of students for a certain period of time. It is a means a way of
self-assessment of his/her principal professional competencies, a way of rational and transparent
promotion of teachers at the labor market, as well as prospect for professional, business and creative
interaction of the employer with the teacher [20, p. 294].

The objectives of creating and using an assessment portfolio consist in description of the main
competencies of the teacher, the development of the descriptors, the diagnostics and self-assessment of
the key competences. Our intention is to share our experience in implementation of portfolio for
evaluation of the teacher’s professional performance — an effective method that may help teachers
analyze and assess their professional competencies and assist the school executive in evaluating the
professional performance of the teacher.

Let’s proceed with the examples of some lists of self-assessment of the teacher’s key
competencies he/she can take into consideration to enhance their own professionalism of a teacher as
instructional expert, classroom manager, motivator, psychologist and counselor (see Table 1).

Table 1
No Domain Skills Score
2 3 4
1. Knowing the | Having incredible knowledge and enthusiasm for the subject
subject matter matter they are teaching; -20
providing a good model of knowledge of the subject and skills for

learners;

keeping up to date with changes and innovations in the subject;
readiness to answer questions and keeping the material interesting
for the students;

selecting language and terminology appropriate to the level of the
learners and the type of the lesson;

giving full, accurate answers to queries from students about
different aspects of the subject.

2. | Knowing the | Having a sufficient knowledge of theories of teaching the subject | 0-20
subject of | and learning, methodology concepts;
methodology providing principled justification for the teaching approaches,
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range of techniques and materials being used;

selecting and creating appropriate tasks and materials for the
classroom,;

developing the range of teaching techniques following up
observation of colleagues;

using a range of techniques to guide learners in working out
answers to their own queries and correcting their errors;

having thorough knowledge of the school's curriculum and
upholding other standards in the classroom.

3. | Planning lessons | Establishing clear objectives for each lesson; 0-20

and courses working to meet those specific objectives during each class;
planing teaching to meet the needs of learners and to achieve
course outcomes according to the curriculum;
planing teaching in appropriate communicative contexts;
evaluating and selecting materials to engage learners in line with
the aims and objectives of a lesson;
planing the stages of a lesson in a way that enables learners’s
skills to be developed systematically;
planning the timing of a lesson in an organised way, allowing
time for monitoring and feedback;
planning interaction patterns for different activities during the
lesson;
setting aims, objectives and learning outcomes of lessons and
lesson sequences appropriately;
planning lessons taking into account insights from previous
classes;
anticipating non-subject problems that may arise during the lesson
and plan how to respond to them.

4. | Classroom Creating conditions and providing facilities for learning in the
manangement and | classroom; -20
managing the | organising classroom processes through clear instructions and
lesson accurate timing;

setting up and monitoring a range of interactions in the classroom
according to learning purposes and learning preferences;
maintaining a proper balance between teacher talk and student
talk;

identifying problems in learner behaviour and dealing with them
appropriately;

providing appropriate feedback to learners;

soliciting and acting on feedback from learners

using classroom resources and technologies to support learning;
having good classroom management skills;

ensuring good student behavior, effective study and work habits;
having effective discipline skills and ability to promote positive
behaviors and change in the classroom.

5. | Understanding Understanding how to identify learners’ needs as they evolve and
learners adapting; -20

teaching procedures and materials accordingly;
understanding the main theories related to the subject learning and
acquisition and their implications for practice;
involving learners in different ways of learning to help them
develop their learning strategies;
advising learners on how to organise and manage their learning
productively;
taking into account psychological and social factors that influence
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learner behaviour;

understanding the concept of learner autonomy and its
implications for teaching and learning;

guiding learners in finding and using resources in and beyond the
classroom that assist their learning;

identifying individual learning difficulties and catering for
different categories of special educational needs in planning and
teaching.

We strongly believe that the use of the above mentioned scale demonstrating the key
competences of the teachers of different subjects can help them hone their professionalism and
readiness for practical use of the pedagogical knowledge, psychological, communicative, and
motivational aspects of teaching profession. Further research should focus on the analysis of personal
qualities of the teacher and their role in achieving success in his/her professional performance.

Finally, the evaluation process can be effectively integrated into the school educational routine
provided that the teacher is placed at the center of the process of evaluation encouraging him/her to
cooperation, participation and decision making. At the same time, the official state is expected to
allow the school to pursue an internal educational policy. Only then will the purpose of education be
achieved, the improvement of the quality of the educational work will be guaranteed with the first
beneficiaries being the students, the parents and the wider society.
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