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MIKKYJAbTYPHA KOMIIETEHTHICTb ®AXIBIIB IHO3EMHUX MOB ¥
KOHTEKCTI CYYACHUX 3APYBIDKHUX KOHUEILIN

Braszano nepedymosu UHUKHEHHS MIXCKYIbMYPHOT KOMYHIKaYil AK npeomema HAyKo8020 OO0CTIONCEHHS.
Poszenanymo numanns gopmysants MidcKyibmypHoi kKomnemenyii sax HeobXionoco ¢pakmopa y 30ilicHeHHi
KOMYHIKAYil Midic npedCmasHuKkamu pisHux Kyasmyp, y niocomosyi gaxieyis noeoi eenepayii. Pozkpumo 3micm
NOHAMMSA  (MINCKYIIMYPHA KOMYHIKAYIs», NPOAHANI308aHO npobnemui numawnns ii popmysanns y npoyeci
ONAHYBAHHS [HO3EMHOIO MOBOI0. 3HAHHA THO3EMHUX MOG CHPUAE 3HAMMIO NCUXON02IiMHUX Oap €pis, 00360.5€
nouysamucs. 6negHeniule y npoyeci CRiIKy8anHs 3 IHOZEMHUM NAPMHEPOM, d MAKOIC 0A€ GIOUYMMS GIACHOT
KOHKYDEHMOCNPOMOINCHOCMI y cyuacHoMy ceimi. Buseneno, wo npu ecmyni y xoMyHixayilo Hociié pizHux
KYIbmyp € YilkoM 6ipociOHa noseéa NesHux npobiem, NOo8 sa3aHUX 3 NPUHemHICmIo 00 pI3HUX KyJabmyp.
Crinkysanus Misic npedCmasHuKamu pisHux Kyaomyp YCKIaOHIOIOMbCs He Juule yepe3 pisHi Mosu, a il uepes me,
wo Ha yeil npoyec enaugaromuv pizHi KyabmypHi cmanoapmu. OOIPYHMOBAHO AKMYANbHICMb NOHAMMA
CMINCKYIbMYPHA KOMNEMeEHYiny, NpeocmasieHo No2iaou 3axiOHux HAyKogyie wooo cymi i cmpykmypu
MIDICKYTbIMYPHOT KOMNEMEeHMHOCmi. 3anpononoeano mooeni MidicKyabmypHoi Komnemenmuocmi, sKi ceiouams
npo me, WO 60HA € HEeBIO EMHOIO CKIA008010 npogeciiinoi OisrbHocmi maubymuix ¢axisyie. Bio piens
cpopmosanocmi MOBHOT ma KynbmypHOi KomMnemenyii 0cooucmocmi 3aiexcums moYHicms ma eqQhekmueHicms
KOMYHIiKayil Manudymuix ¢axieyie, a iXne HaA8UaHHs NOBUHHO CHPIAMOBYBAMUCH HA PO3GUMOK KOMYHIKAMUBHOT
KoMnemeHyii cmyOeHmie 3 nepemeopeHHsAM il y MidiCKynomypHy xomnemenyiro. Hagedeno pisHi noeniou Ha
Gopmyeants ocobucmocmi-nocepeOHuKa midxc Kynomypamu. [Jano @usHaueHHs noHame «ghaxiseyv-mediamop
KVIbmypy, «OinineeanvHa ocooOucmicmsy, «8MOPUHHA MOGHA ocobucmicmuvy. Y medcax Kowyenyii «emopunna
MO8Ha ocobucmicmuvy 36epHymo yseazy Ha it 0ocobaugy mooens, wo Gopmyemsvcs y npoyeci 080100iHHA OpY20io
iHozemHoO0 Mosoto. Kowyewmpyemocs yeazca Ha awnanisi cneyugiunux ocobausocmeil ¢haxisys-wediamopa
Kyomyp.

Kntouogi cnoea: misxckynomypra KoMyHikayis, MidcKyI1bmypHa KoMnemeHmuicms, gaxieeyb-mediamop
KYIbIyp, 6MOPUHHA MOBHA 0COOUCMICMb, 00CBI0 MIdCKYTbmMYPHOT 83AEMOOIT.
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MEXKYJbTYPHASI KOMIOETEHTHOCTb CIELUAJIMCTOB
MHOCTPAHHBIX S13bIKOB B KOHTEKCTE COBPEMEHHbBIX 3APYBEJKHBIX
KOHLIETLUIA

Paccmampusaemcess éonpoc akmyanbHOCmu MeNCKYIbMYPHOU KOMNemenyuu u ee Gopmuposanus Kax
HeobxX00uM020 hakmopa 015 ocyujecmeneHus npoyecca KOMMYHUKAYUU MeHcOy NpeoCcmasumensimu pasHblx
KYIbmyp, 8 No020mosKe CReYUaniucma Ho802o NOKOeHUA. Packpvlmo codepacanue NOHAMUA «KMENHCKYTbMYPHAs
KOMMYHUKAYUAY», AHATUSUPYIOMCS NPOONeMHble 80NPOCHl (DOPMUPOBAHUS. MENHCKYIbIMYPHOU KOMMYHUKAYUU 6
npoyecce 061a0eHUsi UHOCTNPAHHBIM A3bIKOM. [Ipedcmasienvl pasnuunvle 832150bl 3aNAOHBIX YYEHbIX O CYmu U
CMPYKMype MedCKYIomYpHOU KOMNEMeHMHOCU, NPeONodCceHbl ee Mooenu, paspabomanuvie 3apyoesicHbiMu
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VUEHbIMU, CEUOCMETbCMBYIOWUX O MOM, YO MENCKYIbMYPHASL KOMNEMEHMHOCMb OYyO0yux Cneyuanucmos
S611€MCSl HeOMbEMIIEMOL COCMABIAIOWel UX npogheccuoHanvHoll oesmenvhocmu. Jlano onpedenenue noHAmuil
«CNeyuanucm-meouamop Kyiomyp», «OUIUH28aIbHASL TUYHOCIbY, «8MOPUYHASL A3bIKO8AsL TUYHOCMbY B pamkax
KOHYenyuu «8MOpuYHAsi S3bIKO8As JUYHOCMbY 00pAWEeHO SHUMAHUE HA ee 0COoOYI0 MOOeib, KOmOpas
Gopmupyemess 8 npoyecce 061a0eHUsE GMOPLIM UHOCMPAHHbIM SI3bIKOM. Konyenmpupyemcsi @numanue Ha
aHanuze cneyuuuecKux 0COOeHHOCmell Cneyuaniucma-meouamopa Kyivmyp.

Knroueswvie cnosa: MENCKYIbMYPHAA KOMMYHUKAYUSA, MENCKYIbMYPHAA KOMNEMERMHOCNb, Cneyuaiucn-
Meduamop KyJlbmyp, 6MOpUuUYHasl AA3blKo6as TUYHOCMb, ONbl MEJNCKYNbMYPHO20 83auUMO0eLiCmausl.
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INTERCULTURAL COMPETENCE OF FOREIGN LANGUAGE SPECIALISTS
FROM THE PERSPECTIVE OF MODERN FOREIGN CONCEPTS

The article identifies the prerequisites for the emergence of intercultural communication as a subject of
research, points to the priority objectives of studies in the field of intercultural communication in the European
community. It considers the issue of formation of intercultural competence as a necessary factor for the process
of communication between representatives of different cultures while training professionals of a new generation.
The content of the concept of “intercultural communication” is revealed, the problematic issues of its formation
in the process of mastering a foreign language are analyzed in the article. Knowledge of foreign languages helps
to relieve psychological barriers, to be more confident while communicating with foreign partners, and be more
compatible in modern world. It has been found that certain problems associated with involvement in different
cultures are likely to occur when communicating with representatives of different cultures. Communication
between people of different cultures is complicated not only by different languages, but also by the fact that this
process is influenced by different cultural standards.

The relevance of the concept of “intercultural competence” is substantiated, various views of Western
scholars on the essence and structure of the concept of “intercultural competence” are presented in the article.
The authors suggest models of intercultural competence which show that intercultural competence of future
professionals is an integral part of their professional activity. Different views on the formation of a personality
of a mediator between cultures are considered. The definitions of “mediator of cultures”, “bilingual
personality”, “secondary linguistic personality” are given. Within the concept of “secondary linguistic
personality” attention is paid to its special model, which is formed in the process of mastering a second foreign
language. The article focuses on the analysis of characteristic features of a mediator of cultures.

Keywords: intercultural communication, intercultural competence, mediator of cultures, secondary
linguistic personality, experience of intercultural interaction.

Modern processes of globalization and European integration determine changes in mode of life
as well as world perception of the citizens. One of the main tasks of modern higher education
institutions is to create a new high quality education system being able to provide the global
cooperation of professionals including conglomeration of cultures. Higher education institutions
training professionals cannot keep aside from the processes and tendencies mentioned above. Higher
education system has to be further directed at searching and strengthening of relevant approaches to
training professionals of a new generation being not only masters in foreign languages but mediators
between native and foreign cultures as well, which will make them competitive professionals ready for
intercultural communication.

Among the five groups of competences mentioned in the Framework of Key Competences
adopted by the European Council intercultural competences are considered necessary for a
multicultural society. Considering this, the issue of intercultural communication occupies a prominent
place in modern Ukrainian and foreign researches. Evidently, the level of linguistic and cultural
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competence of a person predetermines the accuracy and efficiency of communication between
professionals and culturally-related training has to be directed at developing students’ communicative
competence further transformed into intercultural competence.

The analysis of numerous researches allows us to claim that nowadays intercultural
communication and the necessity to pay attention to this topic are of great importance (O. Hryva,
V. Zinchenko, O.Kuchmii, V. Manakin, Yu. Shaihorodskyi et al) and concepts of intercultural
communication (E. T. Hall, G. Hofstede, K. Lipponen, G. Maletzke, A. Thomas et al) encouraged the
study of different problems of intercultural communication and dialogue of cultures. Peculiarities of
different aspects of intercultural competences have been elucidated in the works by M. Byram,
Bochner, G. Changnon, A. Di Sparti, H. Hunfeld, G. Hiller, G. Neuner, B. Spitzberg et al. The
problems of forming intercultural competence of future professionals have been studied by
T. Atroshchenko, Hordiichuk, T. Kolodko, S. Radul, V. Safonova, O. Snihovska, D. Chernylevskyi et
al. It is necessary to take into account the theories of foreign researchers describing peculiarities of the
intercultural competence formation process (G. Chen, D. Deardorff, K. Knapp, J. Knight, Y. Miike,
A. Moosmiiller, D. Deardorff, M. Rost-Roth et al.).

The aim of the article is to attract the readers’ attention to the role of intercultural competence
in training professionals of a new generation considering the foreign experience.

The key notion “intercultural communication” in its narrow meaning appeared in 1960-70s.
However, long before intercultural communication became a separate branch of knowledge, a lot of
issues that further became fundamental, had been studied by a number of foreign researchers. W. von
Humboldt’s ideas, in particular, were based on the theory of: interference of language and thinking;
discrepancies in worldviews typical to representatives of different language communities; information
filtering in the process of reality perception by speakers of different languages and nature of the inner
form of language units; national and cultural specifics of languages; role of language in forming
national character; correlation of collective and individual in a language; close interconnection
between a language, society and person; discrepancies in cultural and language codes [28].

In his book The Silent Language, published in 1959, the American anthropologist E. T. Hall laid
the foundation of intercultural communication as an integrated branch of knowledge mentioning that
culture is communication and communication is culture. One of E. T. Hall’s statements is that a person
has to gain experience from other cultures, as to survive any culture has to correlate with others. The
main aim of communication with representatives of other cultures, according to the author, is the
attempt to know themselves, their intercultural differences in contrastive situations. The process of
intercultural communication, according to the scholar, is a process of similarities or differences in
other cultures, where it is important to recognize the basic principles of their own culture which is a
“hidden/covert culture”. The scholar focused on the necessity to study not so much whole cultures as
their individual behavioral subsystems. He drew an analogy to learning a foreign language by means
of grammatical categories and came to conclusion that by transferring practical knowledge and skills it
is also possible to deeply study foreign cultures [16].

In American communicative studies three basic approaches toward intercultural communication
understanding are distinguished: functionalist, interpretative and critical [8]. The functionalist
approach is based on psychological research of description and prediction of behaviour of participant
of communication. Adherents of this approach believe that human behaviour is predictable and
communication takes place under the influence of culture. Observation is the main research method in
this case. Research results of this approach reveal numerous cultural differences in many aspects of
communication without taking into account the role of the context of communication.

The interpretative approach is based on anthropological and socio-linguistic studies and
proceeds from the fact that culture is created and supported by human activity and thus
communication should be studied considering its context.

The critical approach interprets culture as a complex of different fields influencing culture as
well as communication. The followers of this approach are convinced that all forms of human
interaction are predetermined by their belonging to authority and consider text analysis to be the main
research method.

In Europe intercultural communication became the matter of interest a little bit later, after the
scientific symposium “International and intercultural communication between developed and
developing countries” was held in Berlin in 1966. As there appeared representatives of different
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cultures on the European continent, communication between them became more active. This
encouraged the study of the issue of intercultural communication. As a result, a university course
appeared at the end of the 20" century. First attempts in this direction were made by foreign language
teachers who had to refer to country study aspects of interaction between cultures.

We cannot but consider the fact that most European scholars accept the American approach, to
the need for purposeful teaching of intercultural communication. A prominent English scholar and
expert in the field of communication Denis McQuail interprets intercultural communication as “a
branch studying interaction between human beings with different samples of historically
predetermined behaviour, interaction of sides with different experience; this is a type of
communication in which a sender and an addressee belong to different cultures”, and he considers the
“expressive” or “ritual” model of communication an alternative to the prevalent views, supporting the
approach to communication that occupies a dominant place in society and is connected with concepts
of community, participation, fraternity, common faith etc [6, c. 97]. A German scholar A. Thomas
points out that intercultural communication induces “to analyze the system of one’s own culture and at
the same time to understand the value of other cultures” [30, c. 83]. His country fellow G. Maletzke
states that intercultural interaction takes place when participants represent different cultures and
understand the “foreignness” of a partner [20, c. 38].

The notions “intercultural teaching”, “intercultural communication”, “intercultural education”
became generally accepted at the beginning of the 80s of the 20" century when “intercultural
teaching” was considered the main aim and key principle of teaching all subjects. In Germany this
theory was called “Ausldnderpddagogik” and was aimed at intercultural orientation of subjects.
Communicative approach starts a new stage of its development which means looking for the ways of
interconnected communicative, socio-cultural and cognitive development of students. This stage
involves a person’s actualization based on the understanding of a “foreign” reality and appreciation of
another culture. At the same time the main aim is to develop students’ respect to a foreign language as
well as to the system of values natural to speakers of a language based on the principle of equivalence
of cultures [7, c. 75].

In their research Communication Between Cultures L. Samovar and R. Porter state that
intercultural communication is the process of change of meaning of a message coded by a
representative of one culture and decoded by a representative of another one [27, c. 12].

The opinion that while representatives of different cultures communicate there may appear
some problems caused by belonging to different cultures is consonant with the scholars’ ideas.
Communication between representatives of different cultures, difficulties in understanding each other
become more complex not because of different languages but because of the process being influenced
by different cultural standards [5].

A. Gordijchuk suggests the following definition: intercultural communication is the
environment of interaction of two and more communicative partners who belong to different cultural
communities and, as a result, interaction of different national consciences. At the same time, they
understand a foreign reality by means of images of a native culture, that they comprehend in the
process of understanding [1, c.7].

Thus, taking into consideration the studies of modern foreign and Ukrainian scholars in the field
of intercultural communication we can say that:

e there are different cultures;
culture and communication are closely interconnected;
participants of communication always represent some culture;
cultural elements are represented in communication;
similar cultures facilitate communication, while different cultures impede it;
involvement in a particular culture implies specifics of communication.
In the theory of intercultural communication different models, forms, kinds, types and elements
of communication are distinguished. In particular, there are four main forms of communication —
direct, indirect, mediated and immediate.

In recent decades the priority objectives of research in the field of intercultural communication
in the European community have been: to define the subject, methodology and nomenclature of
intercultural communication theory; to define the place of theory of intercultural communication
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among other branches of science; to form and develop intercultural communicative competence of
participants of intercultural communication, their ability to interpret correctly and tolerate
manifestations of communicative behaviour; to develop methodology to form practical skills of
communication with representatives of other cultures. Intercultural education in the EU covers all
levels of the educational process. In many German universities, for example, intercultural
communication is taught not only as an academic discipline, its content is determined by the
specialization of a faculty. Institutes of intercultural communication successfully function at
universities. Much attention is paid to the practical aspect of the subject, intercultural trainings and
seminars dedicated to international relations and intercultural communication. The central aspect of
intercultural education in some higher education institutions, especially technical and medical ones, is
the learning of foreign languages and the study of specifics of interaction between representatives of
different cultures. In addition to teaching theoretical knowledge and concepts, case studies, based on
the experience of higher education institutions, are analyzed. Such activities favour real-life training.
To prevent conflicts and misunderstanding in future, students and teachers discuss and analyze their
own experience considering intercultural aspects [4].

It is evident, that comparison of languages and cultures reveals not only general and universal
features but specific, national, original ones as well, which is predetermined by differences in the
history of peoples’ development. It is impossible to overestimate the value of languages in the process
of intercultural communication. Language was and still is an instrument of culture which forms a
personality; it is used in traditions, customs, mentality of people and forms a specific cultural
worldview. Language is used in communication and can be called a communicative process itself. In
the era of the Internet human communication creates more language worlds using the whole arsenal of
language cooperation. A modern person starts understanding that cultural originality of their people
cannot be isolated from cultural originality of other peoples, all of us being subordinate to the “laws”
of cultural communication [12, c. 45]. In this case foreign languages learning is a tool that promotes
intercultural communication [13]. Knowledge of foreign languages helps to relieve psychological
barriers, to be more confident while communicating with foreign partners, and be more competitive in
modern world. The interconnection of language and culture apparently means that a good language
command shows that an interlocutor knows about a foreign culture.

In intercultural communication and methods of teaching a second language a term “bilingual
personality” is used (F. Batsevych, Ye. Vereshchahin, L. Krasavin, L. Saiakhova, P. Struve et al.)
Scholars consider this phenomenon as a complex of a person’s abilities to communicate in two
languages on the intercultural level, which is treated as an adequate interaction with representatives of
other cultures. A Ukrainian scholar F. Batsevych thinks that a bilingual personality is “a person who
speaks two languages and uses them in turn (considering the situation) in intercultural
communication” [1, c. 24].

According to G. Neuner and H. Hunfeld, “a contrastive method of structural elements of
different cultures and languages, identification of common and distinctive features between them is a
fundamental method of intercultural teaching of foreign languages” [22, c. 117]. Nowadays the main
objective of teaching foreign languages is to form intercultural communicative competence as an
indicator of students’ ability participate in intercultural communication. The Bologna reform is also
directed at different internationalization processes that can only succeed if much attention is paid to
intercultural competence at universities [17].

K. Lipponen classifies models of intercultural communication into universal and culture specific
[19 c. 38]. Two approaches - etic (universal) and emic (culture specific) - are dominant in this
classification. Suggested by the American linguist Kenneth L. Pike, they have been widely used in
humanities [18]. The main aim of culture specific models is to represent characteristic features of
partners in some sphere in the model of intercultural communication [23 c¢. 267], whereas what
practically cannot be understood by culture specific knowledge about all peoples in the world
underlies the universal models. In our opinion, the two hypotheses based on such models tend to be
extremely standard and insufficiently consistent. We share the ideas of G.-M. Chen and Y. Miike that
to generalize the culture specific model to the universal one it is necessary to study its intercultural
validity in several different cultures which could ensure its representative force [15,c.3 -4].

In foreign literature, according to the analysis by B. Spitzberg and G. Changnon, models of
intercultural competence are divided into the following types: compositional models, co-orientational
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models, developmental models, adaptational models, casual models [29]. It is necessary to mention
that a model of intercultural competence is defined as a substitution of intercultural competence in the
cognition process, its specific features being preserved.

Having analyzed scientific and methodological literature we can see that the model suggested
by M. Byram is the most structured and fundamental model of intercultural communicative
competence, as it comprises a person’s numerous qualities, abilities and skillsAccording to the
scholar’s conclusions, the following elements underlie intercultural competence:

e attitudes (curiosity and openness, readiness to reject all prejudices concerning foreign as well as
native culture).

e knowledge (ideas about social groups, their characteristic features and functioning in the society
of their country and partners’ countries, about general processes of social and personal interaction).

e ability to interpret and correlate (ability to understand and interpret a document or an event of
another culture and correlate them with phenomena of a native culture).

e ability to learn and interact (ability to gain new knowledge about culture and its practical
manifestation, to use one’s knowledge, attitudes and skills in real communication).

e critical awareness of culture or political education (ability to critically evaluate the activity and
its results in native and foreign cultures).

At the same time M. Byram argues that the main aim of language teaching is to form
intercultural competence through linguistic competence, sociolinguistic competence and discourse
competence alongside with openness, comparison, analysis and critics of cultures [14].

According to A. Moosmiiller’s definition, intercultural competence is a set of a professional’s
social skills by means of which he can successfully communicate with a partner representing a
different culture in everyday and professional contexts [14, c. 271].

The socio-cultural component is used in foreign languages teaching in Ukrainian education
institutions, however it hasn’t been fully accepted in higher education institutions yet and is in the
process of completion. Some academic disciplines, like Country Studies Through Language, Cultural
Linguistics, Intercultural Communication clearly testify to this. Disparity in the use of terms shows
that nowadays there is an intensive search for the unified content that would meet modern
requirements to training professionals in the field of foreign languages. This is especially true for
students mastering Germanic languages, as there isn’t any Ukrainian manual or textbook, though the
demand is really great. A morpeba y TakoMy HaB4aIbHOMY BUAaHHI AaBHO Haspima. Thus, the subject
Intercultural Communication should be included in the curriculum for Germanic languages and
literatures as a mandatory discipline, and its aim should be to develop students’ capacity for equal and
tolerant intercultural communication with native speakers of English and German. To maintain this
culture dialogue, besides knowing a foreign language, it is important to know native speakers, their
inner world, psychological peculiarities and mentality. We think that the subject Human Nature
Studies, which has a broader capacity, can ensure this, as students nowadays really need to gain some
knowledge of human nature. The theoretical content of the subject has to be based on the students’
thorough practical and analytical understanding of the phenomenon “typically British”, “typically
American”, “typically German”. According to the said above, the content of the subject Intercultural
Communication for students mastering the German language, for example, has to comprise topics that
should be learned in comparison and contrast to the Ukrainian reality:

e The notion of culture, its structure, dimensions and standards. Culture shock, its symptoms and
stages. Cultural misunderstanding. Cultural diversity in Germany.

e Mentality of German people, its sources and peculiarities. German values and life guidelines.

e National character of Germans, their characteristic features. Cultural differences between
“eastern” and “western” Germans.

e  Cultural specifics of perceiving space and time by Germans.

e German historical heroes and characters.

e Norms and behaviour stereotypes of the German mode of life.

e Typically German realia and typically German things.

e Verbal and non-verbal language of Germans, its culture specific features. Tabooed topics in
German linguoculture. Equivalent lacking lexemes. Symbolic meanings of things (trees, plants) and
names.
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e Xenophilia and xenophobia of Germans. Foreign students in Germany.

The program provisions apparently are not absolute and far from complete and do not exhaust
the profundity of the subject, however, their study supplemented by practical classes and effective
independent work will help students mastering Germanic languages orient themselves in the culture of
German people. In future it will provide a flawless communication of two cultures in real life, that is
knowledge of these aspects will facilitate students mastering Germanic languages to communicate
with native speakers and form “intercultural personality”. Consequently, a representative of the
German culture will be accepted as a norm.

Thus, intercultural communication is impossible without the formation of some competences,
especially intercultural communicative competence, which is included into the complex of
professional competences and is considered by numerous scholars as a complex of knowledge, skills,
ways and experience of producing and understanding utterances in communicative situations.

The Ukrainian model of development of different theories of intercultural communication is
implemented into the educational process in higher education institutions. Of great topicality are not
only methodological issues of training professionals when teaching foreign languages and training
professionals in the context of multicultural education but training cultural mediators as well.

The issue of training cultural mediators was studied by the following Ukrainian scholars:
L. Vorotniak, V. Bushkova, O. Smyslova, A. Tokarieva et al. Analyzing the process of forming the
students’ culture of multiculturalism, the scholars pay attention to some phenomena relevant to the
process of training cultural mediators, for example, “ethno-oriented personality”, “mentality of
tolerance”, “intelligence of multiculturalism”. According to A. Tokaryeva’s definition, “a cultural
mediator is a person who knows about other cultures and ways of interaction between them, is able to
analyze culturally similar or distinct features due to inherent in them values, customs and traditions, can use
the gained knowledge to achieve understanding with representatives of other cultural societies. Such a
person can reconsider their views and attitudes without losing their own cultural identity” [11, c. 50].

In modern theory and methodology of teaching foreign languages the direction aimed at
forming “a secondary linguistic personality” has been further developed. A group of scholars
including N. Halskova, V. Karasik, O. Leontovych, I. Khalieieva and others support the idea of
forming a culture-linguistic personality capable to speak a foreign language on the intercultural level,
which is understood as an adequate interaction with representatives of other cultures. A secondary
linguistic personality is a personality formed in the process of learning a second language, has a
specific interpretation based on the involvement through a foreign language not only into the
secondary language system of a linguo-culture, but to the conceptual view, within which a native
speaker’s character and mentality is formed. This is a set of a person’s characteristic features that
provides for the acquisition of a verbal-semantic code of a language being learned, that is the linguistic
worldview of speakers of this language, and the conceptual worldview helping a person understand a
new social reality. In our opinion, to achieve the aim it is important to develop not only skills to use
corresponding language techniques, but to enrich oneself with extra-linguistic information necessary
for adequate communication and understanding on the intercultural level.

O. Smyslova, analyzing competences the professional should have, focuses on the studies of
foreign scholars. Bochner, for example, distinguishes cultural competence which allows a mediator
combine a role of an interpreter\translator and a role of a mediator between two cultures:

e knowledge about “society”, that is knowledge of social paradigms and their place in history,
knowledge of customs and traditions of neighboring peoples;

e communicative verbal and non-verbal skills;

e practical skills to identify the status of a person in the society and be able to make a correct
decision depending on the situation;

e social skills necessary to carry out a certain activity concerning the norms of social interaction.

A. Di Sparti considers that a mediator as a connector between two cultures has to possess the
following competences: knowledge about the society in all its manifestations (history, folklore,
traditions, customs, values, taboos, political situation, geography and environment); communicative
skills (written, oral, non-verbal); technical skills (the use of multimedia technologies); social skills
(rules according to which social relations are built) [10].

Our research doesn’t cover all issues connected with studying the foreign experience of forming
future professional’s intercultural competences. The socio-cultural situation in modern world opens up
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new opportunities and prospects for cooperation with different countries, favours the development of a
dialogue of cultures as a means to compare and understand cultural values. High intercultural
competence of higher education students will facilitate the implementation of new education standards
together with European and world experience which is a strong foundation of the original Ukrainian
education system prosperity and its integration into the European space.
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KaHIUIAT (QiTOTOTIYHUX HAYK, TOLCHT

TepHOMINBbCHKII HAIIOHANHHUHN MEIaTOTIYHAN YHIBEPCHTET
imeHi Boogumupa ['Hatroka

Byn. Makcuma KpuBonoca, 2, m. TepHOMiNB

JIHI'BOAUJAKTUYHI OCHOBH ®OPMYBAHHS1 HABHYOK HYBJII‘IHQi
KOMYHIKALII Y CTYAEHTIB HE®IJIOJOTTYHUX CHEIIAJIBHOCTEHN

DopmysanHs KOMYHIKAMUGHOI KOMNEMeHmHOCmI MauOymHix yuyumenie-Heq)inonocie € npiopumemuum
3A80AHHAM NPOSPECUBHOT 0c8imHbOI napaduemu. Huni 6 nineeooudakmuyi 0cooau8o akmyanizyemuscsi O0CKOHANe
60100iHHS NPOGeCTiHUMU KOMYHIKAMUBHUMU BMIHHAMU, MANICMEPHICMIO MEKCMOMBOPEHH s 8 PI3HUX OUCKYPCAX.
Bpaxysanus ninesooudaxkmuunux ocobaueocmeti 3000ysauie euwjoi oceimu nedicumv 6 OCHO8L QOPMYSaHHS
HABUYOK NYOAiUHOI KOMYHIKayil, AKi Kopenoomy i3 eumozamu yacy, nompedbamu CyCnilbCcmed, 3a60aHHAMU
cyuacnoi ocgimu. OOIpyHMYsanHs peHoMeHa «nyONiuHa KOMYHIKAYiny 3 N02iA0y NiH2800UOAKMUKU SANCIUGE
071 po3poOKU MemOOUYHUX PeKOMeHOayill, KOHyenyii ma mooenell HAGYaHHsA meopii i npakmuku nyoniunoi
KOMYHiKayii, 0ns niobopy dicgux memodig i npuiiomie. Ilyoniuna KomyHikayis ocobaueo akmyanizye 3nadyuji
MUCTEHHEBO-MOBIIEHHEB]  onepayii: auHaniz, cuwmes, abcmpazyéanHs, nopieHauHa mowo. Ilioxoou 0o
Gopmyeanns HagUYOK NYORIMHOI KOMYHIKAYii 3HAYHOK MIpOK ONUPAOMbCA HA 8I00MI aumuyui meopii i
NpakmuKu, Ki nompedyoms IHHOBAYINIHO20 MeMOOON02IMHO20 | MEMOOUUHO20 ONPAYIO8AHHS MA NPOEKMYBAHHS
Ha KOMYHIKAMUGHY KOMNEMEHMHICMb CY4dcHO20 eyumens-Hegintonoea. Xapakmep MoOGHOI ocobucmocmi
BUBHAYAEMBCA MUNOBUMU KOMYHIKAMUSHUMU HAYIOHATLHUMU PUCAMU, SUPANCEHUMU ) BUTAOT MUCTEHHEBUX
Gopm/popmyn, KoHyenmis, YiHHICHUX JIeKCUKo-cemanmuynux dominanum. Cyyacnuil 3aknad euwoi ocgimu (3B0)
npazhe cghopmyeamu Qaxisys-opamopa, 20moeo2o 00 PI3HUX Munie nyoniuHol KOMyHIKayii, 00 meopeHHs 6yO0b-
AKO20 OUCKYPCY U a0eK8amHOi MOJIeHHHEGOT NOBEOIHKU 6 HbOMY, KOMpUll B80100i€ MOSHUMU HOPMAMU,
KOMYHIKAMUBHUMU AKOCMAMU YCHO20 | NUCEMHO20 MOBNEHHSA, MEXHON02IAMU MEKCMOMBOPEHHS, MOBIEHHEBUM
emuxemom. Bixkogi ocobausocmi, iokpumicms 00 cnputinamms iHpopmayii, camosupadceHHs y KOHKYPEeHMHUX
MOBIIEHHEBUX CUMYAYISAX, AMOIMHICMb, NOULYK a8MOpUmMemia, NPpasHeHHs NoOOAAmuy CMepeomuny y CHPUtiHAmMmi
npogecii euumens — ye mi JAH2B00UOAKMUYHI ACNeKmMuU, Ha 5Ki eapmo onupamuci 6 pobomi HAO
KOMYHIKAmMUHO0 KoMnemenmuicmio 3000y8aya.

Knrouosi cnosa: nyoniuna KomyHikayis, KOMyHIKAmMueHa KOMNEmMeHmHICmb, 1iHe800u0aKmuyHi 3acaou,
cmyoenm-Heinonoe.
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