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THE PROBLEM OF CREATING A NON-DISCRIMINATORY ENVIRONMENT IN
GENERAL SECONDARY EDUCATION INSTITUTIONS: GENDER APPROACH

The article is dedicated to the actuality of the problem of implementing a gender approach as key in
creating a non-discriminatory school environment in the conditions of reforming the educational system of
Ukraine. The authors’ understanding of the essence of the non-discriminatory environment in an educational
institution as safe, healthy, inclusive and gender-equitable is given; the role of a teacher in this process is
indicated. The essence of the gender approach and the peculiarities of its implementation in the general
secondary education institutions are revealed.

The results of the study of the content and prevalence of gender views and stereotypes among teachers
of both sexes are presented. It has been found that most educators are heavily influenced by traditional views on
the relationship between the genders. The differences in the gender perceptions of female teachers and male
teachers depending on age and teaching experience have been revealed. About 20% of teachers implement a
gender approach in school practice.

It is empirically proved, that pedagogical groups deepen differentiation of social and psychological
requirements and expectations regarding pupils and students. Most teachers remain uncertain in their gender
orientations, profess the ideology of complementarity of male and female roles. The educational process in
secondary education establishments reinforces traditional views on the dichotomy of women and men social
roles and to a lesser extent demonstrates the equality and equivalence of both sexes, capable of assertive
behavior and the interchangeability of gender roles.

Prospects for further research outline a further need to determine ways to develop the egalitarian
culture of teachers of general secondary education.

Keywords: teacher, general secondary education establishment, educational environment, non-
discriminatory school environment, gender stereotypes, gender approach.
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IPUHA OIVJIBI'A

KaHAMJAT MeJaroriyHuX HayK

TepHOMiNBCHKUI HALIOHATHHUI NEeAarorivHUi YHIBEPCUTET
imeHi Bomogumupa 'HaTrOKa

Bys. Makcuma Kpusonoca, 2, M. TepHominb

HATAJIIA JIEBYUK

KaH/AMJAT MeJaroriYyHuX HayK, JOUEHT

TepHONINBCHKUI HALIOHAIBHUH MENaroTiYHUN YHIBEPCUTET
imeHi Bomogumupa 'HaTroKa

Byl. Makcuma Kpusonoca, 2, m. TepHOMinB

OKCAHA KIKIHEX/II

JOKTOP MCHXOJIOTIYHUX HayK, podecop

TepHONINbCHKHI HALIOHAIBHUH MENaroTiYHUN YHIBEPCUTET
imeHi Boogumupa 'HaTroka

Byn. Makcuma Kpusonoca, 2, m. TepHOMiNB

CTBOPEHHS1 HEJJMUCKPUMIHALIHOI'O CEPEIOBUILIA V 3AKJIAJAX
3ATAJILHOI CEPEJHBbOI OCBITH: TEHIEPHMI NIIXIJ

Ob61pynmoeano axkmyanbHicms NpoOIeMU  6NPOBAOIICEHHS. TEHOEPHO20 RNIOX00Y SK KIIOU08020 Y
no6y008i HeOUCKPUMIHAYITIHO20 WIKITbHO2O cepedosuiyd 8 YMO8ax peopMy8anHs 0ceimubol cucmemu Ykpainu.
Ilooano  asmopcvke — po3YyMiHHA ~— CYMHOCMI — HeOUCKpUMIHAYIHO2O  cepedoguwya  AK — 0e3neuHoeo,
300p08 ’A30epecy8anbHOc0, IHKIIO3UBHO20 MA TeHOepHO-CNpageoduso2o, 3a3Ha4eHo poib yuumens y npoyeci
o020 gopmysanns. Onucano cymuicmo 2eHOEPHO20 NIOX00Y mda 0COONUBOCHI 1020 BNPOBAONCEHHS Y 3AKIAOU
3aeanbHoi cepeonvol ocgimu. Ilpeocmasneno pe3ynemamu O00CHiONCEHHA 3MicCmy i nOwuUpeHocmi TeHOepHUX
noensadie ma cmepeomunie ceped guumenie 060x cmameil. 3’sacosano, wo Ointvuicms nedazoeie nepebdysac nio
SHAYHUM BNAUBOM MPAOUYTUHUX NO2TA0I8 Ha 83acMunu cmamell. Buseneno eiominnocmi y TeHOepHUX YABIEHHIX
BUUMENIG-JICIHOK | BYUMENIB-UO0NI08IKI8 3ANIeJNHCHO 8i0 8IKYy ma nedazociyHozo cmaoicy. Emnipuuno 0osedeno:
neoazociuHi  KoJIeKmueu noziudms ougepenyiayito  coyianbHO-NCUXON0SIMHUX 6UMO2 MA  OYIKY8AHb
CMOCOBHO YYHI6 ma yyeHuysb, OLIbULICMb BYUMENI8 3ATUULAIOMbCA HEeBUSHAYEHUMU YV GIACHUX TeHOepHUX
opienmayisnx, cnogioyioms i0eon02it0 KOMIIeMEeHMAPHOCMI HCIHOUUX [ YOI08iUUX pofell;, OC8imHill npoyec y
3aK1a0i 3a2anbHOI cepeOHbOI 0cimu NIOKPINOE MpaouyitiHi NO21s0U Ha OUXOMOMIIO COYIANbHUX POEll HCIHOK i
YONI0GIKI6 MA MEHWIO MIpOI0 OeMOHCMPYE pIGHONpAg’s ma pieHOYiHHICmMb 000X cmametl, 30amHUx 00
acepmugHoi No8eOiHKU Ma 83A€EMO3AMIHHOCMI TeHOEPHUX poaell.

Kniouosi cnosa: esuumenv, 3axnad 3a2anvHoi  cepeouvboi  ocgimu, 0C8imHE  cepedosuiye,
HeoucKkpuminayiline wKinbHe cepedosuuye, TeHOepHi cmepeomuni, TeH0epHull nioxio.

NPUHA IIVJIbI'A

KaHJIUJAT ITeIarOTHIeCKUX HayK

TepHONONBbCKUI HALIMOHAJBHBIN E1aroru4ecKuii yHUBEPCUTET
uMmenu Bragumupa ['HaTioKa

yia. Makcuma KpuBoHoca, 2, r. TepHOTIOTH

HATAJIbS JIEBUUK

KaHIUJAT IMearOTHISCKUX HayK, TOLEHT

TepHONONbCKUIM HALIMOHAJBHBIN e1aroru4ecKuii yHUBEPCUTET
uMmenu Bragumupa ['HaTioKa

yia. Makcuma KpuBoHoca, 2, r. TepHonosib

OKCAHA KUKMHEXI1

JIOKTOP MCHUXOJOTHYECKUX HAYK, mpodeccop
TepHONONbCKUI HALIMOHAJIBHBIN I€1arorH4ecKuil yHUBEPCUTET
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umeHu Bonoaumupa ['HaTioka
yia. Makcuma KpuBoHoca, 2, r. TepHOTIONTH

MNOCTPOEHUE HEJJUCKPUMUHAILIMOHHOM CPEJIbI B YUYPEXKJIEHUAIX
OBIIEI'O CPEIHEI'O OBPA3OBAHMS: TEHAEPHBIU ITOJIXO

ObocHosana axmyanbHOCHb NPooIeMbl 6HeOPEHUsT 2eHOEPHO20 N00X00a KAaK KA04e8020 8 NOCMpPOeHUU
HEOUCKPUMUHAYUOHHOU WKOIbHOU CPeObl 8 YCI08USIX PeDOopMUPOBaHUs 00pA308amMenbHOl cucmemsbl YKpaunsi.
Ilpeocmasneno asmopckoe NOHUMAHUE CYUHOCMU HeOUCKDUMUHAYUOHHOU cpedbl 68 YUeOHOM 3a8e0eHul KAk
bezonacHoil, 300pogbecOepezarouyell, UHKIIOZUGHOU U 2eHOEPHO-CNPAagedNugoll, YKA3aHO pONb Yuyumensi 6
npoyecce eé gopmuposanus. Packpvima cyuHocmb 2eHOepHO20 nooxo0a U 0COOEHHOCMU €20 BHEOPeHUs 8
yuebHom 3aeedenuu. Ilpedcmasnensvi pe3yibmamsl IMAUPULECKO20 U3YHEHUS COOEPICAHUS U PACHPOCHPAHEHUS.
2EHOEPHBIX CIMepeomunos cpedu yyumeinei 0boux nonos. Bvisicnerno, umo bonvuuncmseo nedazo2o06 Haxooumcs
100 3HAYUMETbHBIM GIUSIHUEM mpaduuuomtblx 632151006 HA 63AUMOOMHOUEHUs NoJI08. Buisienenvt pasiudus 6
ZEHaeprlX npe()cmaeﬂenuﬂx y'—lume/let?-.?iCEHWuH u yttume/leﬁ—MyofcquH 6 3aeucumocmu om eo3pacma u
neoazozuyeckoco  cmagica.  IDMmnupuuecku — O00KA3aHO:  nedazosuyeckue - KOMIEeKmuevl  yenyoasiom
oughghepenyuayuro coyuarbHO-NCUXOI02UYEeCKUX MPeOOBaAHUL U OHCUOAHULU OMHOCUMETLHO YHEHUKO8 U YYEHUY,
bonvuwuncmeo yyumenell Heonpeoenenvl 8 COOCMBEHHbIX 2eHOEPHbIX OPUEHMAYUAX, UCNO08edyI0m UOeo02UIo
KOMNIEMEHMAPHOCU MYHCCKUX U JHCEHCKUX poJell;, 00paz08amenbHulil Npoyecc 6 YupeicoeHuu ooujeco
cpedHe2o 0bpazosanus NOOKpenisem mpaouyuoHHsle 632150bl Ha OUXOMOMUIO COYUANLHBIX PONel HCeHWUH U
MYJICYUH U 8 MeHbuell CIeneHu OeMOHCMPUpPYem DAaseHCmE0 U PAGHOYEHHOCMb NOJI08, UX CHOCOOHOCMb K
accepmusHOMy NOBEOCHUIO U 83AUMO3AMEHAEMOCIU 2eHOEPHBIX POJIell.

Kniouesvie cnosa: yuumenwv, 3asedenue obwe2o0 cpednezo obpazosanus, obpazogamenvHas cpeod,
HeOUCKPUMUHAYUOHHAS WKOJIbHASL CPedd, 2eHOepHble CIepeomunyl, 2eHOePHblil NOOX00.

Reforming the education system of Ukraine in the context of European integration presupposes
a revision of the teacher’ role in the educational process, puts forward new demands on his/her
professional competence. In particular, the professional standard of a teacher (by professions “Primary
school teacher of general secondary education”, “Teacher of general secondary education), which
comes into force on January 1, 2021, lists the key competencies of modern teachers, including: “The
ability to understand and appreciate the interdependence of people and systems in the global world”,
which implies respect for the diversity of opinions and views, acceptance and appreciation of
otherness; interaction with children and their families belonging to different socio-cultural groups,
based on the principles of acceptance, respect, non-discrimination; application of basic behavioral
strategies to protect their rights and freedoms, as well as to uphold the rights and freedoms of students
and other participants in the educational process, etc. [6].

Acquisition of key competencies defined by the Standard will allow teachers to create a safe,
healthy, inclusive, gender-equitable environment in the institution, which corresponds to the main
provisions of the Concept of the New Ukrainian School (2016), National Strategy for Safe and
Healthy Education in the New Ukrainian School (2020), the National Strategy for Education
Development in Ukraine until 2021, the Strategy for Gender Equality and Non-Discrimination in
Education “Education: Gender Dimension — 2021”. In particular, the Concept of the New Ukrainian
School states that the modern school should work on the basis of “partnership pedagogy”, the guiding
principles of which are respect for the individual, friendliness and positive attitude, trust in
relationships, dialogue — interaction — mutual respect, shared leadership, social partnership,
communication, interaction and cooperation between a teacher, a student and parents on equal terms.
“The school must initiate a new, deeper family involvement in building the child’s educational
trajectory, so it is important to implement a personality-oriented model of education, taking into
account the abilities, needs and interests of each child, regardless of gender, and implememnting the
principle of child-centeredness [7].

According to our understanding, non-discriminatory (gender-equitable) environment as a safe,
healthy, inclusive is based on the principles of social justice, gender equality, child-centeredness,
egalitarianism and gender parity, in the conditions of which the full development of the individual is
ensured, taking into account gender, age, disability, religion, ethnicity, etc. [4, p. 17].

However, the educational environment is not exemplary today, it still traces the phenomena of
“hidden” and “overt” discrimination, in particular, on the basis of gender (gender discrimination),
which causes girls and boys to reproduce gender-appropriate (dichotomous) patterns of behavior,
stereotyping and forming a limited range of knowledge, skills and abilities.
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In the study we pay attention to “partnership pedagogy” and gender “matrix” of humanistic
pedagogical heritage, integration of competent, personal oriented and gender approaches which help
into formation of gender culture and the egalitarian outlook of children (gender competence,
sensitivity and tolerance) as important factors of personal and professional self-realization of both
sexes, democratic world-view and civilian girls’ and boys’ life-realization in the sphere of national
being [8, p. 29].

In this case, gender teacher’s knowledge should include the following ideas: bipolar construct of
gender (polarization of masculinity-femininity as a rigorous definition of sexual roles in the patriarchal
culture); androcentrism as a tradition of subordination of the female and domination of the male;
egalitarian (partner) gender construct; sexism as a biased and stereotyped attitude; “open”
discrimination as a practice of different educational programs for boys and girls; “hidden”
discrimination as a model of the formation of gender stereotypes in the content of educational
materials; stereotypical opinions about gender among teachers [8, p. 28].

Within the gender approach (S. Vykhor, T. Hovorun, O. Zheliba, T. Doronina, O. Kikinezhdi,
V. Kravets, O. Lutsenko, T. Martseniuk, N. Pavlushchenko, O.Petrenko, O. Tsokur, L. Yatsenko and
others) the determining conditions for the socialization of children are compliance with modern
standards of gender equality for both genders (equality of access, equality in attitude and evaluation of
personal achievements), creating equal conditions and opportunities for full development of girls and
boys without gender stereotypes and prejudice. In this case, the child’s personality and individuality
are a priority in development and upbringing and are above the traditional gender framework.

Researchers do not deny the biological differences between the genders, but believe that
psychological and behavioral differences are largely due to socially imposed stereotypes of adults. In
the dictionary of gender terms ‘“gender stereotypes” (Greek stereos - solid, fypos — imprint) —
simplified, standardized, stable, emotionally rich, value-defined polar in the sign of evaluation, fixed
images of men and women, which determine a certain attitude to gender [1, p. 37].

Researchers distinguish four groups of gender stereotypes: 1) masculinity-femininity as
characteristics of male and female personality traits; 2) distribution of spheres of activity, work and
directions of socialization of genders; 3) social roles of the genders in the private and family spheres;
4) social roles of genders in the public sphere.

The results of a number of modern studies have shown that traditional gender relations,
differentiation of attitudes and requirements for girls and boys by teachers, division of professions and
spheres of activity into “female” and “male” are unjustified due to their one-sided influence on
personal development.

The purpose of our study was to examine empirically the content and incidence of gender
biases and stereotypes among secondary school teachers of both genders as a discriminating factor in
the school environment.

The sample consisted of 330 teacher who studied at the Ternopil Regional Communal Institute
of Postgraduate Education (205 of them were women and 85 were men). The used questionnaires and
semi-structured interviews included the developed by us criteria of gender balance preservation in the
educational process (T. Hovorun, O. Kikinezhdi), each of these criteria had its own semantic load [1,
p. 44-45]. The obtained data were processed and interpreted quantitatively and qualitatively. Analysis
of the correlation structure of the questionnaire, taking into account the Pearson association
coefficients, revealed significant links (table 1).

The study results show that most teachers are significantly influenced by traditional views on
the relationship between genders. According to our data, 62% of the teachers think that it is important
for boys to stand out among their peers (y2=4,57; p<0,05), 76% of the teachers adhere to the
stereotypical opinion on girls’ greater emotional sensitivity (x2 = 21,28; p< 0,05). 72% of the teachers
believe that girls and boys exhibit almost the same territorialism (¥2=15,51; p<0,05), 67% of the
teachers do not share the stereotype that boys navigate the terrain better compared to girls (¥2=9,23;
p<0,05). 64% of the teachers believe that boys are more aggressive than girls (¥2=6,21; p<0,05), and
girls are more affectionate and tolerant than boys (73%) (¥x2=17,33; p<0,05). The teachers (71% of the
respondents) have stereotyped views that boys show greater inventiveness in the subject-instrumental
sphere (x2 =14,14; p<0,05) and girls manifest more often fear and anxiety (76% of them) (¥*=20,51; p
<0,05).
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Table 1
Factor loads of teachers’ stereotypical judgments
Women Men Total
x2 x2 x2

No. Gender stereotypes

Do you share the view that it is better for teachers to have

masculine rather than androgenic qualities? 0,07 2,25 1,43

Do you agree with the statement that, besides of the
2. professions harmful to women's reproductive health, the 10,67 4,00 0,05
rest of the professions are “male” or “female”?

Are you more likely to excuse boys’ acts of rudeness and

3 aggression than those of girls? L19 1,14 0,40
4 Do yop-share the view that girls are more capgble in 741 1,00 0.20
humanities and boys are more capable in natural sciences?
Are you a supporter of the view that girls should first and
5 foremos:t be prepared for the .role of a mother qnd 32,67 0,25 8.69
housewife, and boys for professional career to provide
financial support for their families?
Do you agree with the idea that for successful learning,
6. boys often lack diligence, patience, and girls often lack 1,85 0,25 1,20
abilities?
7 Do you share the view that men are better leaders, team 1.85 4,00 5.80

captains, heads of businesses, etc. than women?

Do you support the development of boys’ masculinity and
8. | girls’ femininity more than androgenic qualities regardless| 21,41 0,07 7,17
of pupils’ gender?

Do you share the view that children’s potentials and
learning achievements, their favourite activities, career

% guidance, and cultural development is largely determined L19 2,23 0,66
by their gender?
10. Does a child’s gender determine how to address him/her, 32,67 6.25 0.64

what to say, what to advice, and so on?

About 78% of the teachers believe that girls do not like competitions in strength and agility,
physical exercises (x’=25,63; p<0,05). Only 62% of them agree that it is more important for boys to
strengthen themselves, achieve authority, to be remarkable because of something (y°=4,15; p<0,05).
64% of the teachers do not support the idea that boys are more inclined to creativity and girls are
inclined to monotonous work, which indicates the individual nature of work of both genders (x*=5,73;
p=<0,05). As for teachers’ views on boys’ and girls’ leadership and academic motives, such differences
are not statistically significant.

The analysed dependence of teachers’ gender perceptions on their working experience and age
shows that teachers of 30 years (with up to 8 years of experience) answered the question 16 more
stereotypically (Mann-Whitney coefficient U=185,5; p=0,03) and the questions 18 (U=167,5; p =0,01)
and 20 (U=267,5; p=0,04) more negatively. The question 16 asks on girls’ fearfulness and anxiety,
which again confirms the teachers’ widely-accepted views on the female gender. Negative answers to
the questions 18 and 20 indicate that experienced teachers tend to reject gender stereotypes: girls and
boys are willing to compete in strength or agility and incline to creativity to the same degree.

Differences in gender perceptions of teachers-women and teachers-men were identified. Thus,
the majority of teachers-women (89%) adhere to the traditional division of the gender spheres (a
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family is for women and society is for men (y°’=32,67; p<0,05), the bipolar masculinity-femininity
construct (x*=21,41; p<0,05), and different pedagogical interactions with girls and boys (x*=32,67;
p=<0,05). However, unlike women, teachers-men (75%) consider leadership as a purely masculine
affair (¥2=11,62; p<0,05), which is a confirmation of their widespread social stereotype of men’s
dominant role and women’s subordinate one.

The teachers of both sexes deny the dichotomous division of professions (3’=4,00; p<0,05). In
particular, the teachers preferring masculine personal traits are more oriented towards the traditional
approach in educational work, that is, they are oriented to the development of polar qualities at boys
and girls (r=0,31; p=0,0001); to prepare the both gender for stereotyped activities (r=0,18; p=0,03),
they point the different potential of different genders in teaching, society service and professions
(r=0,31; p=0,0001). Those teachers who support the stereotypical division of professions into “male”
and “female” (r=0,23; p=0,004) show tolerance for boys’ rudeness and aggression more often than that
for such behaviour of girls (r=0,27; p=0,001). The teachers also believe in different cognitive abilities
of boys and girls in the humanities and the natural sciences. Teachers also see different academic
motivation depending on gender (boys often lack patience, diligence, and girls often lack abilities
(r=0,32; p=0,0001). Boys’ aggressive behaviour is tolerated more often than that of girls (r=0,23;
p=0,004). A strong relations was found as for teachers’ perceptions of the future family and social
roles of girls and boys (r=0,18; p=0,026).

Differences in the views of teachers with different pedagogical experience on the issues of equal
access of children of both genders to different toys, games, sports equipment and on their discussions
with pupils on ethical behavioural questions were revealed. A positive answer to the first question
indicates that more experienced teachers support equal access of children to all activities and equal
approach to pupils of both genders (U=25,0, p=0,04); they also discuss more frequently with pupils
the actual issues of gender equality in the family and society (U =41,5; p=0,02; U=72,5; p=0,002).

The gender orientations of women-teachers and men-teachers are statistical different concerning the
stereotypes of girls’ preparation for the role of mothers and boys as breadwinners and family protectors
(89% of women and 56% of men are agree with this stereotypes) (3°=8,69; p< 0,05). Most women-teachers
(81%) and almost half of men-teachers (44% (x> = 7,17; p<0,05) support masculinity in boys and
femininity in girls more than development of androgynous qualities.

The relations between the question on the division into male and female professions indicates
that teachers are more forgiving of boys’ rudeness and aggressiveness(r=0,23; p=0,004), and believe
that boys are better leaders, directors and so on (r=0,27; p = 0.001). The correlations between
questions 3, 5 (r=-0,18; p=0,026), and 6 (r=0,23; p=0,004) suggests that teachers who tend to forgive
boys’ aggression often believe that girls need to be prepared for the role of a mother and boys for the
professional career, and boys lack often diligence and patience, and girls are not enough brainy.

In particular, there are significant differences related to stereotypes on differences in work
career chosen by different genders, pupils’ gender roles and their psychological characteristics. The
majority of the respondents (76%) recognize that the role of a mother, a housewife and emotional
expressions are characteristic for girls is, and boys are characterized by the role of a protector,
breadwinner, material supporter of their family, as well as subject-instrumental activities (x° =21,28;
p=<0,05). The most teachers (76%) believe that girls are more obedient and humane to the environment
than boys (x*=21,28; p<0,05). A significant proportion of the respondents (63%) adhere to the
masculinity-femininity stereotype, so they consider it necessary for boys to develop masculine
psychological qualities, and for girls to develop feminine traits (x> =11,16; p<0,05). The teachers, both
women (89%) and men (81%), were the most gender biased as for used communicative strategies at
interactions with children of different gender (x’=39,25; p<0,05).

According to our research results, gender stereotypes remain widespread among teachers.
Pedagogical personnel, consisting of mainly from women, deepen the differentiation of socio-
psychological demands and expectations regarding gender. Secondary school teachers remain mainly
uncertain in their gender orientations; they are not convinced in the need for equal development of
children in all spheres of social life, and profess the ideology of complementarities between male and
female roles. It was found that education in secondary school substantially supports the traditional
views on the dichotomy of men’s and women’s social roles and demonstrates less the gender equality,
flexibility of gender behaviour or interchanged gender roles. On the one hand, teachers pay great
attention to the gender factor in school practice; so, they form children’s idea of “innate inequality” of
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female and male. On the other hand, teachers are quite often gender insensitive in situations when
gender specific help understand pupils’ needs and their motives for actions and make qualified
pedagogical decisions. At school education and extracurricular activities, gender-sensitive stereotypes
are transmitted through gender-based information to pupils, which determine future adults’ tolerance
to the social inequality of women and men in society. This imposition of traditional gender roles
interferes with the development of androgynous qualities at children, the development of their
friendship. Only about 20% of teachers and school managers show considerable interest in insurance
of children’s gender equality at education, implementation of gender-equal educational technologies
into school practice.

Future research prospects relate to identify ways of development of gender culture of school
teachers.
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JIOKTOP MeNaroriyHuX HayK, JOLEHT

TepHONINBCHKUI HALIOHAIBHUH MEeNaroTiYHUN YHIBEPCUTET
imeHi Bomogumupa 'HaTroka

Byn. Makcuma Kpusonoca, 2, m. TepHOMiNB

DAKTOPH BIVIMBY HA HPO‘I)ECI?IHE BUT'OPSAHHSA ®AXIBLIB
COLIAJIBHOI COEPHU

Posenanymo npogbeciiine eucopsanmus, wo mpakmyemscs K HeCHpOMOICHICIb 8UKOHY8amu npogecitini
0008 A3KU HA HANENICHOMY DIGHI GHACIIOOK MPUBAN020 (I3uUUHO20 Ma/du NCUXIYUHO20 NEePesanmadiCeHMms..
OcHognutl 3micm 00CHIOANCEHHA NONAAE Y GUIHAYEHH] MOICIUBOCMEN NPOPINAKMUKU NPOPECIlIHO20 BULOPAHHSA
Qaxisys coyianvroi chepu 3a015 3a6e3nevenns 1020 QizuuH020 il NCUXIUHO20 300p08 5. [Ipedcmasneno OymKu
HAYK08Yié w000 aKxmyaibHOCmi, Memu, NoaiacneKmHocmi, 3micmy, 06 eKmueno2o i cyo’ eKmugHoO20 YUHHUKIG,
BIOMIHHOCIEU OPeaHi3ayiliHO20 [ NCUXONI020-Ne0a202iYHUX CKAA00sux npoghinakmuxu. OBIPYHMOBAHO 8NIUSE HA
npogeciiiny OisLNbHICMb CYCRIIBHUX HOPM, YIHHOCmel, ocobucmoi sionosioanvhocmi. Busnaueno nokasHuxu
KOJIEKMUBHO20 HEONA2ONONYYYsL, WO MAlOMb 3HAYEHHs Y Npopeciiinomy 6ueopsinHi iHOUgioa 5K uieHda
Konekmugy. /lo excnepumenmanbHo20 00CIIONCeHHS 3aY4eH0 0Cib, Kompi He 3a3Hanu NPOPeciiinozo GULOPSIHHS,
ma ocib, kompi nepedjicuiu CmaH nNpoQeciliHoco 6uU2OPAHHA — 0Nl NOpieHAHHA. [J06edeHo cmamucmudHuMU
NOKA3HUKAMU, WO 0COOU, AKI NepelCUunu CmMaH npopecitinoco 8ULOPAHHS, MAIOMb 3HAYHO 2TUOUI NCUXOEeMOYIUIHI
nopywienHs, 3miwenHs y momusayii npogecitinoi OisnbHocmi, Oegopmayiro cmaeneHHs: 00 BUKOHAHHS
npogeciiinux 0606 ’a3xie. Haseoeno oyinoeants HaseHux puzuxie npogeciiinoco eueopsaHH axieysmu pizHux
coyianeHux cmpykmyp. Ha ocnoei cmamucmuunux nOKA3HUKI@ GUOiNEHO GIKMUMHI epynu, nioxXio y
npoginakmuyriti pobomi 00 KONCHOT 3 AKUX 3ACmOcosyemuvces ougepenyitiosano. 3’sacoearno, wo npogheciiine
BUCOPAHHS 3YMOGNIeHe PIZHUMU hakmopamu, ceped SKUX OCHOBHI: COYIANbHO-eKOHOMIUHI 3a2anbHOCYCHiNbHI
OemepMinanmu, 3aKOHOOas4e U HOPMAMUGHO-Opeanizayiline 3abesneyenHsi npoyecy npayi, coyianvHi U
opeanizayitini ymMoeu QYHKYIOHYEAHHS KOJIEKMU8y, I[HOUBIOYaibHi ma 0cobucmicHi sKocmi ocobucmocmis
cmpecocmitikicmsb, Momugayisi OisibHocmi; 8i0nogionicms Axocmell i puc ocobucmocmi gumozam 0OpaHoi
npogecii, npogecitina KomMnemeHmHicms, 30AMHICMb NPAYIOEAMU Y KOJEKMUBI, 6MIHHSI 8paxo8yeamu OYyMKU i
no3uyii IHWUX, KOMYHIKAOETbHICIb, HASABHICMb JHCUMMEBO20, NPOPECiliHO20 00C8I0Y, NCUXON0TUHA CYMICHICMb
OKpeMUX 4leHi8 KOJNeKmusy, 6MIHHA KOHMPOM8amu Ccumyayicto 8 KoNekmugi 3 00Ky KepieHUymead,
KOpnopamuera Kyibmypd, HaseHicmb CRilbHUX inmepecie i 3axo0i8, 3ayikasieHicmys y po36umKy i NpoyeimanHi
Kkonexkmugy. Teopemuuynum auanizom U eKCHEPUMEHMANbHUM OOCHIONCEHHAM NnpoOiemu npogheciliHozo
BUCOPAHHS 3dC8I0YEHO HAABHICMb PU3UKIE Y npogheciiiniil disnbHocmi haxisyie pisHUX cOYiaNbHUX CIPYKMYD.

Knrwuosi cnosa: npogheciiina Oianvricmo, npogeciiine eueopsanua, paxieyi coyianvHol cepu,
36epedicenns 300pos s, npoginakmuxa.
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