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BLENDED LEARNING IN DEVELOPING PROFESSIONAL ENGLISH
COMMUNICATION SKILLS OF PROSPECTIVE SOCIAL WORKERS

The article provides the rationale for the development of professional English communication skills of
prospective social workers through blended learning, analyzes and grounds the peculiarities of blended learning
aimed at developing communication skills. On the basis of the survey conducted among lecturers and social
workers common intercultural situations have been determined. It is concluded that effective intercultural
communication requires knowledge, lexical, phonetic and grammar skills, skills of spoken production and
spoken interaction, linguo-sociocultural skills. The requirements to the level of prospective social workers’
English communication skills have been specified. It is concluded that blended learning should be a mixture of
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both concept based learning and collaboration-oriented learning with the face-to-face mode as the lead one;
must be based on learner-centered and professional approaches, correspond to the determined principles
(combination of face-to-face (approximately 65-70 %) and online (about 30-35 %) learning; students’
collaboration both online and face-to-face; students’ active involvement,; effective communication between
students as well as students and teachers, flexibility; regular and prompt feedback,; personalization of the online
environment); should involve different types of instructional Web-based technologies; incorporate various
methods and techniques,; focus on different types of tasks and activities including professional problem-based
tasks, use different types and instruments of assessment (teacher assessment, computer marked assessment (e.g.,
testing vocabulary), peer assessment, self-assessment).

Keywords: prospective social workers, blended learning, English communication skills, web-
technologies.

AHACTACIA MAJIOTA

acripaHTKa

TepHOMINBbCHKII HAIOHAIBHUHN MEeIaroTiYHAN
yHiBepcuteT iMeHi Bonogumupa 'HaTioka
Byn. Makcuma Kpusonoca, 2, m. TepHOMiNB

3MIIIAHE HABYAHHS MAWBYTHIX COLIAJIbHUX MPAIIIBHUKIB
MPOPECIMHO OPIEHTOBAHOI'O CIIUIKYBAHHSI AHIJITHCHKOIO MOBOIO

O01pYyHmMOoBaHo OoyinvbHicmb, NPOAHANI308AHO MA GU3HAYEHO O0COOAUBOCI Opeanizayil 3Miuano2o
HABUAHHA MAUOYMHIX COYIANbHUX NPAYIBHUKIE NPOECIliHO OPIEHMOBAHO20 CRIIKY8AHHA AHIMIUCLKOI0 MOBOIO.
Ha ocnosi onumyeanns euxiaoauie, a makodc NpayieHuKie 2eany3i eusHaueHo munosi cumyayii
MIJHCKYIbIMYPHO20  Npoecitinozo  CRIIKY6aHHs coyialbHux npayieHuxie. Bcmanoeneno, wo egexmusne
npogecilino  oOpicHmMosane MidCKyIbmypHe CRIIKY8AHH Nnepeddayac 60J00IHHA CMYyOeHmamu 6iOnoiOHUMU
SHAHHAMU, NEKCUYHUMU, SDAMAMUYHUMY, POHEMUUHUMU HABUUKAMU, EMIHHAMU MOHONIOZIMHO20 Ma Olano2iuHO20
MOBJIeHHs, a4 MAKoJIC NiHe8OCOYIOKYIbMYPHUMU MIHHAMU. KOHKpemu3068ano eumocu ujo00 pigHs 607100iHHS
ManuOymHiMu coyianbHUMy NpayieHUKamu GMIHHAMU NPO@eCiliHo OPIEHMOBAHO20 CNIIKY8AHHS AHTINCLKOK
Mo80t0. 3 ypaxysawHam —cneyu@iku ameioMo6HOI ni020mOGKU MAUOYMHIX —COYIanbHUX NPAYIGHUKIS,
ocobnugocmeti ix Npogheciino2o MIJCKYIbMYPHO2O CRIIKYSAHHS 3POOIEHO GUCHOBOK, WO 3MIWAHE HAGYAHHS
NOBUHHO OYymMU CAPAMOBAHe 5K HA O0BONOOIHHSA 3MICMOM OUCYUNIIHU, MAK i Ha 3a0e3neyeHHs e@eKmusHoOi
cnignpayi migc cmyoenmamu ma euxiaoaiem, nocoOHyeamu HAGUAHHS @ cpyni ma iHOUGIOyanvbHe HABUAHMA,
bazysamucs Ha 0COOUCMICHO OPIEHMOBAHOMY mMA NPOGeciliHoMy nioxo0ax, 6ionogidamu 002pYHMOBAHUM
npuHYunam (NOEOHAHHA CUHXPOHHO20 HABYAMHA 3 YYACMIO UKIAOAYA, fAKe Modce Oymu AK OHAAlH, MaK i 8
ayoumopii (npubauzno 65—70 % uacy), ma OHIAUH-HABYAHHS, WO MOdICe Peanizo8y8amucy K iHOUBIOYANbHO,
max i 6 napax yu epynax cmyoenmie (maiidce 30—35 %)), cnisnpays cmyOoenmis 8 ymosax o@uaiin ma OHAatiH-
HABYAHHS, AKIMUBHA YHACMb MAuOymuix Gaxisyie y HAGUANbHOMY Npoyeci;, e@exmusHe CRiIKYSAHHS MINC
cmyoeHmamu ma cmyOeHmamu i 8uKIaoayem; SHy4KiCmb, wo 00360158€ 6HOCUMU 3MIHU 8 Npoyeci HABUAHHS,
cucmeMamuyHuil ma OnepamusHuil 360pomHuULl 36’5130k, nepconanizayis lnmepnem-cepedosuwa); nepedbavamu
NOEOHAHHS PI3HUX MUNI6 HABUANLHUX 8e0-MeXHON02il (cucmemu YnpasninHa HaguaHHuAM (Hanpukiao, Moodle),
niamgopmu 0 CUHXpOHHUX KoHQepenyiti (BigBlueButton, Zoom mowo), epexmusnux yugposux
incmpymenmis (Hanpukiad, Padlet)); exnouamu pizni memoou ma nputiomu (8eb-kgecmu, oebamu, OUCKYCIl,
NpoEKmMuU moujo); nepedbavamu pisHi munu 3a60aHb i GUOU OILTLHOCMI, BKIIOUANOYU pednbHi NpoOeMHi
3a60anHs NPogeciiinozo xapakmepy,; GUKOPUCTNOSY8AMU PI3HI 6UOU MaA THCIMPYMEHMU OYIHIO8AHHSL (OYIHIOB8AHHS
suKIadayem, agmoMamu30eane KOMN 'lOmepHe OYIHIOBAHHA (Hanpukiad, Mecmy8aHHs pieHa 60100iHHA
JIEKCUYHOIO KOMNEMEHMHICMI0 CIYOeHi8), 83AEMOO0YIHI0BAHHS, CAMOOYIHIOBAHHSL).

Knrouoegi cnosa: maiibymui coyianvi npayisHuxu, 3miwiane Hag4aHus, CRiIKY8aHHA AH2TINICHKOI0 MOBOIO,

6e0-mexHo102ii.
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CMEIIAHHOE OBYYEHHME BYJIYIIIUX COIIUAJBbHBIX PABOTHUKOB
MPO®ECCHUOHAJIBHO-OPUEHTUPOBAHHOMY OBIIEHUIO HA
AHIJIMMCKOM SI3BIKE

ObocHnosana yenecoobpasHocmy, NPOAHATUSUPOBANbL U  0OOCHOBANbL O0COOEHHOCMU  Op2aHU3AYUU
CMEUWAHH020 00yYeHUs. 6YOVIUX COYUATbHBIX PABOMHUKO8 NPOPECCUOHATbHO-0PUCHIMUPOSAHHOMY 0OUWEHUI Ha
anenutickom szvike. Ha ocHosanuu onpoca npenooasameneil, a makdice pabOMHUKOS OMPACiU ONpedeneHbl
MUNUYHbIE CUMYAYUU MEICKYTIbIYPHO20 00UeHUsl COYUATbHBIX pabOMHUK08. Ycmanoeneno, umo sggexmusroe
npogeccuonanvHoe MexcKyIbmypHoe obwenue npednoiazaem 081adeHue CmyoeHmam coOmeemcmayuumMu
SHAHUAMUY, NEKCUYECKUMU, SPAMMAMUYECKUMY, QOHEMUUECKUMU HABLIKAMU, YMEHUAMU MOHON02UYECKOl U
ouanouyeckoll peyu, a maxxce JUHB0COYUOKYILIMYPHbIMU YMeHuAMu. Koukpemusuposanvl mpebosanus K
VPOGHIO 81a0eHUA OYOVIWUMU COYUATLHBIMU DPAOOMHUKAMU YMEHUAMU NPOPDeCCUOHATLHO-OPUEHMUPOBAHHOLO
obwenus na awnenuiickom szvike. Coenam 6v1600, Umo cmewiannoe odyueHue OONICHO Oblmb HANPABNEHO HA
os1adeHue cooepiicanuem u Oblmb OPUESHMUPOBAHHBIM HA COMPYOHUYECHBO; OCHOBbIBAMbCS HA JIUYHOCHIHO
OPUEHMUPOBAHHOM U NPOGHECCUOHATTLHOM NOOX00AX, COOMBEMCMBO8AMb 0OOCHOSAHHBIM NPUHYUNAM (COYemanue
00yueHus ¢ yyacmuem npenooagameis, KOMopoe MOJCem NpogoOUmbCs KAK OHAAUH, MAaK U 6 ayOumopuu
(npubnusumenvro 65—70 % epemenu), u OHAANUH-00YHEHUS, KOMOPOE MOICEN OCYUWECMEIAMbC UHOUBUOYATBHO, d
maxkoice 8 epynnax uau napax (npubnusumensvro 30-35 %); compyOnuuecmeo cmyoeHmos 8 OHAAlH U OPaAaliH
pedicumMax, aKmueHoe yuacmue cmyoeHmos 8 yueOHoM npoyecce, dPhexmusHoe obujerHue mMexncoy cmyoeHmamu, a
maxace cmyoeHmamu u npenooasamenem; SUOKOCHb, CUCTHEMAMUYecKas 0OpamHas C6a3b; NePCOHANU3AYUs
uHmepHem-cpedvl); Npeononazamy CouemaHue PAasHLIX MUN08 YueOHbIX Be0-MEeXHON02Ull, UCNOTb308aNb
pasnuuHvie Memoobl U Npuembvl;, Npeonoaacams pasiuyHvie Mmunvl 3a0aHull U U008 O0esmeNbHOCU, KU
peanvHvie npodnemMvl NPOPECCUOHATBHO0 Xapakmepa, UCHONb308aMb PA3IuyHble 8UObL U  UHCTHPYMEHbl
oyeHuganus  (OyeHusaHue  yuumenem, AMOMAMUZUPOBAHHOE KOMNbIOMEPHOe —OyeHusanue (Hanpumep,
Mmecmuposane 1eKCUYeCKUX Ha8bIK08), 83AUMOOYEHKA, CAMOOYEHKA).

Knroueevie cnosa: 06yoywue coyuanvhvie pabomHuKu, cMewantoe obyyerue, ooujeHue Ha aHeautickom
A3bIKE, 6eO-MEXHONIOSUU.

The importance of the English language in all the spheres of the modern world is hard to
overestimate. As a result university graduates should be able to use the language effectively in
different professional situations to attain the targets set. This fully applies to social workers who
provide social protection to certain groups and categories of the population.

At the present stage, there are a number of studies on teaching English professional communication
skills to students of different specialities: N. Dmitrenko (prospective teachers of Mathematics), O. Konotop
(philology students), A. Onuftiv (prospective marketers), S. Maslova (future winemakers) etc.

A significant amount of research on prospective social workers’ training concerns teaching
communication skills (L. Berezovska, R. Kurylovych, etc.). I. Bartosh studies teaching prospective
social workers’ German communication skills with the help of case method.

The use of ICT has encouraged the advancement of technology and Internet in education [14].
Blended learning, designed to provide various educational needs, plays an important role in the high-
tech modern society, which has experienced prolonged lockdown due to the coronavirus pandemic.

The analysis of scientific literature shows lack of research on the development of prospective social
workers’ English communication skills with the help of blended learning. There are no unified theoretical
provisions that would determine the specifics of blended learning for communication in English; there is
still a gap between students’ special and language training; there is a need to develop a methodology of
teaching English communication skills taking into account the requirements of the field.

The purpose of the article is to analyze and ground the peculiarities of blended learning for the
development of prospective social workers’ English communication skills.

Before proceeding to the study of blended learning, it is necessary to consider the specifics of
future social workers’ training. The first aspect that should be taken into account is the limited
classroom time devoted to learning English, which requires the development of an effective
methodology, focus on the most important content and involvement of efficient and motivating
technologies. In our opinion, properly organized blended learning can provide students with
appropriate technologies, present the material in a motivating way and save classroom time by
ensuring balance between face-to-face and individual learning, synchronous and asynchronous
activities, by suggesting problem-based tasks to be fulfilled online or offline.
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In order to provide the rationale for the development of prospective social workers’ English

communication skills through blended learning, it is necessary to analyze which skills should be
considered. The results of the survey conducted among university teachers and social workers showed
the necessity to focus on the following professional situations:

informing about the services;

consulting clients;

establishing business relations with foreign colleagues;
exchanging information with colleagues;

delivering speeches at meetings, conferences.

Within the above-mentioned situations social workers usually have to:
present the information to the clients/audience;

inform about the advantages and risks;

visualize data/facts;

persuade the audience/clients;

ask for information;

summarize information, data;

prove the information;

answer the questions in the area of expertise.

Communication includes both spoken production and spoken interaction. Thus, it requires knowledge,

lexical, phonetic and grammar skills, skills of spoken production and spoken interaction, linguo-sociocultural
skills, which provide the ability for multicultural communication [1, p. 425] (figure 1).

1

Figure 1. Communication skills of social workers.
The development of such skills, which are closely interconnected (figure 1), involves a lot of

preliminary training on acquiring a range of vocabulary, structures and pronunciation features as well
as intensive communication practice so that students can [2, p. 498-501]:

speak spontaneously and quickly enough on the basis of the prepared text;
briefly and accurately report on certain events;
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correctly and accurately convey in detail professional information;
convey a summary of large and complex texts;
express their own opinion, giving appropriate explanations and arguments;
clearly identify the problem, analyzing it;
make prepared presentations on professional topics;
use a wide range of means of communication;
briefly comment on the views of others;
use simple means of non-verbal communication;
freely start a conversation, support and end it, taking into account the necessary register;
initiate and maintain a conversation on familiar professional topics;
confidently exchange detailed information within personal and professional interests;
express objections, disagreements;
encourage the partner / partners to express their own opinion;
clarify the understanding of the statement made by the partner;
participate in intercultural communication taking into account the linguo-sociocultural context.
The next step will be to analyze the peculiarities of blended learning aimed at developing
prospective social workers’ English communication skills.

Blended learning incorporates online learning into face-to-face teaching and learning methods
[18; 21]. Blended learning includes deliberate and multiple combinations of face-to-face time (either
virtually or in-person) and individual student online time, which can involve different forms of
interactions [11]. As blended learning is not just a combination of online with face-to-face modes, the
online part cannot be regarded as an addition to face-to-face teaching [10, p. 17].

Blended learning entails:

e cffective integration of virtual and face-to-face methods [16] in a planned, pedagogically
valuable manner [23];

e atrade-off (replacement) of face-to-face time with online activity (or vice versa) [23];

e integration of face-to-face verbal and online text-based exchanges in accordance with the
appropriate learning tasks [27];

e combination of instructional modalities (onsite, self-paced learning, web-based), delivery media
(internet, lectures, PowerPoint presentations, textbooks); instructional methods (face-to-face or
technology-based sessions) and web-based technologies (wikis, chat rooms, blogs, textbooks, online
courses) which are determined by the learning goals, course content, teacher experience and style,
learner characteristics etc. [13].

Literature review [26] shows that blended learning is used: 1) to support face-to-face teaching
[7]; 2) to provide pedagogical richness [l7https://www.researchgate.net/profile/Charles-Graham-
3?7 sg%5B0%5D=10AnYNvEzmVcv74QrPp5SHPlvn-
iCS41SvjlGuRpjkc1 YPHGFIyz2gOEOtZF7G7V71aWSfyQ.T-50xZBD6LNFA -
p4cMeww14vIWIYXqb7PCTqxOVMAWYY GbuoSyJZP-DvZKHUktJImYvbOsR3-
_PTghpMEKVBxQ& sg%5B1%5D=0gITTiNCRn2ULKr8WKJ3saNVvEjZKzPSnPxqWKadEwo40qlx
1alYw_efshXq96prwiekAak. p4AUhCuhNn95GY3Kf4f s2ZhM177WruWHbCnuY gbDxWI6ISLUdout
Hq3SeLGg4 hZWIVHtWkyfb6blor3YNCBvg]; 3) to develop collaboration [7; 15]; 4) to support
communication [15] through social networking and interaction [17]; 5) to provide accessibility of
learning materials [3] and ease of revision [17https://www.researchgate.net/profile/Charles-Graham-
3?7 sg%5B0%5D=10AnYNvEzmVcv74QrPpSHPlvn-
1CS41SvjlGuRpjke 1 YPHGFlyz2gOEOtZF7G7V71aWSfyQ.T-50xZBD6LNFA -
p4cMeww14vIWIY Xqb7PCTqgxOvMA WYY Gbuo5yJZP-DvZKHUktJImY vbOsR3-
_PTghpMEKVBxQ& sg%5B1%5D=0gITTiNCRn2ULKr8WKJ3saNVvEjZKzPSnPxqWKadEwo40qlx
1lalYw_efshXq96prwiekAak.p4UhCuhNn95GY3Kf4f s2ZhM177WruWHbCnuY gbDxWI6I8LUdout
Hq3SeLGg4 hZWIVHtWkytb6blor3YNCBvg]; 6) to reduce class time [20]; 7) to create interesting
lessons [25]; 8) to promote a motivating [20] and student-centered learning environment; 9) to provide
flexibility in terms of time and location [26]; 10) to enhance students’ independent learning skills [26];
11) to support the existing teaching approaches and suggest individually tailored solutions [24]; 12) to
support project-based learning and problem solving [15].
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All in all, blended learning aimed at developing prospective social workers’ English
communication skills should meet the following requirements: develop collaboration, increase
communication, provide accessibility of learning materials [3], motivate students, create a student-
centered learning environment, provide a balanced correlation of face-to-face (online and/or offline)
and student online time (individual or in groups).

Researches determine four strategies of blended learning: 1) web-based delivery, which
promotes students’ independence, autonomy; 2) face-to-face processing, used to build a deeper
understanding; 3) creation of products by students; 4) stimulating collaborative learning — groups meet
to share and build upon [8].

The above-mentioned strategies are quite applicable in our investigation. The main emphasis is
going to be made on collaborative learning, which is of utmost importance for building
communication skills, and developing a student-centered environment, which will take into account
the individual preferences of learners, their needs and experience.

According to M. Driscoll, blended learning may combine: 1) modes of Web-based technology
(e.g., live virtual classroom, self-paced instruction, streaming video, audio, and text, collaborative
learning) to reach an educational goal; 2) various pedagogical approaches (behaviorism, constructivism,
cognitivism) to produce the expected learning outcome; 3) different forms of instructional technology (e.g.,
Web-based training, film) with face-to-face teacher-led training; 4) instructional technology with actual job
tasks which creates the effect of learning and working [12, p. 54].

In our study blended learning is a combination of:

o different types of instructional Web-based technologies;

e various methods and techniques (web-quests, debates etc.) aimed at developing the above-
mentioned skills;

o web-based (individual or pair/group) learning and face-to-face group training, which can be
conducted either online or in classrooms;

o different types of activities including problem-based task common for social workers.

There are different types of blended practices that are applied in higher education. Y. Kudrik,
L. C. Lahn, and A. I. Morch distinguish between concept based blended learning and collaboration-
oriented blended learning. The former means the individual use of the online part which is actually a
self-paced e-learning (concept training) and collaborative learning (simulations, seminars, group work)
in the face-to-face part. The latter presupposes a computer-supported collaborative learning (e.g., virtual
communities), and more individual oriented face-to-face part (e.g., traditional classroom instruction,
PowerPoint presentation, mentoring). The authors made the conclusion about the necessity to enhance and
direct self-paced learning or guide collaboration with peers in an online mode [19, p. 956].

Taking into account the job requirements, peculiarities of communication of social workers, the
content and the context of learning as well as the necessity of strategic use of classroom time, which is
limited, we have come to the conclusion that blended learning aimed at developing prospective social
workers’ English communication skills should combine the features of both types. For example, an
online part may include collaborative online learning (e.g., completing a project) and self-paced e-
learning depending on the outcomes and the content. The face-to-face part should also be a
combination of classroom instruction (e.g., grammar, vocabulary presentation when necessary) and
collaborative learning through discussions, debates, problem solving activities etc. Online activities
can be used either to get students acquainted with the topics and the materials to be used in class or to
reinforce learning undertaken in the classroom [10, p. 17].

The construction of blended learning environment includes selection and development of
interesting professional content, personalisation of the online environment, effective communication
between peers and teachers, perceived ease of use of technology, course flexibility [10, p. 18],
collaboration, prompt and regular feedback. Effective blended environment can provide behavioral
(relating to students’ actions, e.g., submission of work, contribution to class discussion), emotional
(students’ affective reactions to learning) and cognitive (students’ psychological investment in their
learning, e.g., use of communicative strategies, which goes beyond the requirements of the class)
reactions [10, p. 19-20].

The analysis of the literature shows that there is the view according to which in blended course
the proportion of content delivered online is from 30 to 79 %. To compare, a web-facilitated course
presupposes that up to 29 % of the content (assignments, syllabus etc.) is delivered online. In an online
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course most of the content (more than 80 %) is delivered online [6, p. 10]. Besides, two modes of
blended learning are distinguished — adjunct, in which technology is used to enhance the face-to-face
learning, and mixed, in which much learning is done online [22].

Since the development of communication skills requires a lot of oral practice and
communication, in our case the lead mode will be face-to-face with the proportion of approximately
30-35 % online and 70—65 % face-to-face learning. However, depending on the situation and students
needs some changes in the mode may be introduced to achieve the learning outcomes and meet
students’ expectations.

In blended learning the focus should be primarily on the learning, and then on the technologies that will
provide the learning [9]. It is recommended that technology should be simple enough for the students to use
[4] and easily accessible. Researches support the use of PowerPoint, interactive whiteboards, discussion
boards, discussion groups, chat or conferencing, email, news groups, videoconferencing; phone calls,
podcasts, social-networking sites, video clips, virtual worlds, weblogs and wikis etc. [5].

Blended learning for the development of prospective social workers’ English communication
skills should be organized within a learning platform, which provides both teachers and learners with
different opportunities incorporating learner-centered tools. As most Ukrainian universities use
Moodle, which contains tools with different functions (information transfer (book, file, URL etc.),
interaction (blog, chat, forum, etc.), collaboration (wiki, forum, digital walls etc.), assessment
(assignment, quiz etc.), management (calendar, announcements etc.)), it can be successfully used for
online individual and collaborative learning. As it has already been mentioned, face-to-face mode can
be done either in class or online. The latter may be organized through platforms like BigBlueButton,
which can be well incorporated in Moodle and provide the opportunity to record the online sessions.

The main features of blended learning aimed to develop English communication skills of
prospective social workers are summarized in Table 1.

Table 1
Characteristic of blended learning aimed to develop English communication skills of
prospective social workers

Aspects Characteristics

Role of the teacher Creating learner-centered environment, motivating content; providing
online and face-to-face instructions; providing opportunity for
communication between students as well as teachers and students;

regular feedback.

Role of the students Active participation online and face-to-face.

Approach Learner-centered approach (considering students’ needs, interests,
experience)
Professional approach

Principles combination of individual or pair/group online (approximately 30-35 %)

and online or offline face-to-face (about 65-70 %) learning; 2) online
and face-to-face collaboration; 3) students’ active involvement; 4)
effective communication between students as well as students and the
teacher; 5) course flexibility; 6) regular and prompt feedback; 7)
personalization of the online environment.

Methods and techniques various methods and techniques (web-quests, debates, discussions,
projects etc.) aimed at developing target skills.
Tasks and activities different types of tasks and activities including real problem-based tasks

for social workers.

Materials presented online | texts to read, audio, video, vocabulary exercises, grammar exercises,
professional situations and problems to be analyzed and solved, project

assignments.

Technology learning management systems (e.g., Moodle), platforms for synchronous
conferencing (BigBlueButton, Zoom etc.), different digital tools (e.g.,
Padlet).

Assessment teacher assessment, computer marked assessment (e.g., testing

vocabulary skills), peer assessment, self-assessment.
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All in all, having analyzed the peculiarities of prospective social workers’ training and
requirements to their English communication skills, we have concluded that blended learning should
be a mixture of both concept based blended learning and collaboration-oriented blended learning with
face-to-face mode as the lead one; must be based on learner-centered and professional approaches,
correspond to the determined principles (combination of individual or pair/group online
(approximately 30-35 %) and online or offline face-to-face (about 65-70 %) learning; students’
collaboration both online and face-to-face; students’ active involvement; effective communication
between students as well as students and teachers; course flexibility; regular and prompt feedback;
personalization of the online environment); should involve a combination of different types of
instructional Web-based technologies (learning management systems (e.g., Moodle), platforms for
synchronous conferencing (BigBlueButton, Zoom etc.), different digital tools (e.g., Padlet));
incorporate various methods and techniques (web-quests, debates, discussions, projects etc.); focus on
different types of tasks and activities including professional problem-based tasks; use different types
and instruments of assessment (teacher assessment, computer marked assessment (e.g., testing
vocabulary skills), peer assessment, self-assessment).
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