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1. OLIYNYK, N. HANLET
GIVING AND RECEIVING CONSTRUCTIVE FEEDBACK

The article scrutinizes the notion of feedback applicable in classrooms where team teaching is provided.
The experience of giving and receiving feedback has been a good practice in cooperation between a U.S. Peace
Corps volunteer and a Ukrainian counterpart. Giving and receiving feedback is an effective means of classroom
observation that provides better insight into the process of teaching a foreign language. The article discusses the
stages of feedback and explicates the notion of sharing experience between two teachers working simultaneously
in the same classroom. The guidelines for giving and receiving feedback have been provided as well as the most
commonly used vocabulary items have been listed. It has been proved that mutual feedback leads to improving
teaching methods and using various teaching styles and techniques.

Keywords: feedback, team teaching, exploratory questioning, self-assessment, class observation.

I. OAIMHUK, H. XAHAET

IMTPHIIMIIM 3BOPOTHOTI'O 3B’A3KY B ITPOLIECI KOAEKTHUBHOTI' O
HABUAHHA IHO3EMHOI MOBU

Poszenanymo nousmms «360pommuuti 36’a30K», AKe 3ACMOCOBYEMbCA 6 KIACAX, O0e NpPOB8OOUMbCs
KonexkmugHe Hasyawuus. Ilokazano, wo 00C8i0 HAOAHHA MA OMPUMAHHA 360POMHO20 38 A3KY € XOPOULOI0
npaKmuko 6 pamkax cnienpayi migx 0obposoavyem Kopnycy mupy CIIA ma ykpaincekum napmuepom, a
HAOAKHS 360POMHO20 36 513Ky — eheKkmueHuil 3acib cnocmepedicents 6 Kuaci, wo 3abesneuye Kpauje po3yMiHHs
npoyecy Hag4aHHsA iHo3eMHOI Mosu. Pokpumo emanu HAOaHHA 360pOMHO20 38 A3KY. IlosacHeno noHamms 0oMiHy
00cgioom Mixc 080MA BUKNAOAYAMYU, KOMPI Npayroioms O0OHOYACHO 6 OOHOMY Kiaci. Buceimneno ocHO8HI
NPUHYUNU HAOAHHA MA OMPUMAHHA 360POMHO20 36°513Ky. [l00ano CROGHUYOK JNIeKCUYHUX OOUHUYb, SIKI
Hauyacmiwe SUKOPUCMOBYIOMbCSL NPU HAOAHHI Ul OMPUMAHHI 360POMHO20 36 SI3KY. 3’51c08aHO, W0 63ae€MHUL
360POMHILL 36 ’A30K 3YMOBNIOE BOOCKOHANIEHHS MemoOi8 GUKIAOAHMS, d MAKONC BUKOPUCMAHHA PI3HUX
HABYANbHUX CMUNIE | MEXHIK.

Knwuosi cnosa: 360p0mHm? 36’)1301(‘, KOJleKmueHe Gqula()aHH}l, aHKemyeamnHs, CdMOOL;iHiO@aHH}Z,
CHOCMEPEINCEHHA.
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. OAMMHBIK, H. XAHAET

TIPUHIIBITIBI OBPATHOMU CBA3U B ITPOLIECCE KOAAEKTHUBHOT'O
OBYUEHMA MHOCTPAHHOTI O A3bIKA

Paccmampueaemcs  nowsmue «obpamuas  c6a3by, KOmMoOpoe NPUMEHAemcs 6 Kidccax, 20e
npedycmompeno KoulekmusHoe npenooaganue. Ilokazano, yumo onvim npedocmagnenust u noaAyYenus 0OpamHot
CB53U BTILEMCsL XOpOoutell NPAKMUKOU 8 pamMKax compyonuyecmea medicoy gonoumepom Kopnyca mupa CILUA u
VKDAUHCKUM NAPMHEPOM, a4 NpedOCmdesienue U Noiyyenue oOpamuol cessu — spghexmuenoe cpedcmeo
Habmodenusi 6 Kiacce, umo obecneuugaem Jyyuiee NOHUMAHUE NPOYecca OOYHeHUsT UHOCMPAHHOMY S3bIKY.
Paccmampusaromes smanwvt npedocmasnenus obpammnou ceazu. OOvACHAemcs NOHAmuUue 00MeHA ONblMoM
MedancOy 08yMst NPenodasamensimu, Komopuvle pabomarom 00HOBPEMEHHO 8 0OHOM Kiacce. Packpvimvl ocHogHble
NPUHYUNBL NPeOOCMAGIeHUsT U NOAYYeHus obpamuou ceszu. IInpednogicen cnosapv JIeKCUYecKux eouHuy,
Komopbwle uauje 6ce20 UCNONb3VIOMCs NpU NPedoCmasieHul 1 NOJyYeHul 00PamHoU Cé3U. Ycmanosneno, 4mo
63AUMHASL 0OPAMHASL C8513b 6e0em K COBEPULEHCNBOBAHUIO MEMO008 NPEeno0asanus, a makice UCnoib308AHUI0
PABIUYHBIX YHeOHbIX Cmuiell U MEeXHUK.

Knrouesvle cnoea: obpammnas cés3v, KOLIEKMUGHOE NPEeNnoOasanue, aHKemuposaHue, CAMOOYEHKA,
Habooenue.

Team teaching gives ample opportunities for getting a feedback. It is important for both teachers
(Volunteer and Counterpart) as well as for students. The key point of sharing experience and observing classes
i.e. providing feedback is to make teaching more effective. The ones who benefit from teachers’ mutual feedback
most of all are students. If classes are maintained in a good way, if teaching is student-oriented and feedback
interaction conducted between a Volunteer and a Counterpart is positive and constructive it means that
successful communication has been established. This is the right way to develop ideas on feedback. First,
feedback is observation for assessment: it gives a chance to see classes ‘‘from the outside”. Being only one
teacher in the classroom you cannot get a view how it is working. Second, feedback is a communication event
that makes your relationship with a Volunteer (Counterpart) stronger and closer. However, feedback, on the
other hand, is a fragile notion that might lead to misunderstanding and rivalry. It's all connected with people,
their psyches, their needs, wants, goals, their self-perceptions and their fears. Therefore, some simple things
have to be kept in mind while giving/receiving feedback.

The objective of the article is to offer a framework for feedback which serves well for the
post-observed lesson interaction with a Volunteer (Counterpart) and allows to maximize the benefits
of the time spent together in the classroom. It also includes some points about class observation and
upcoming negotiation process.

Stages (Steps) of Feedback

Providing feedback is inseparably connected with class observation. Thus, these two processes
can be roughly divided into three major parts: pre-feedback/ observation, while-observation/ feedback
and post-observation/ feedback activities. The first part deals with preparation for giving feedback and
developing certain rules you will keep to when discussing the classes observed. The next stage, i.e.
actual class observation, gives grounds for further feedback, thus it is important to take some notes for
assessing the techniques used in the classroom. The final, after-observation stage, the feedback itself,
is about discussing strong and weak points of a lesson conducted.

Step 1: Preparation

At the outset, it helps to establish between the two participants what the time limit is and how
the process is expected to develop. Sit down together and discuss an ideal lesson. By doing this you
will know what each of you sees as the main goal of teaching. Then in the process of feedback
you might get a clearer vision of what has been produced. Establishing the process is a form of
signposting that allows the teacher to gain security from knowing where the feedback is heading.
You can suggest an agenda and elicit a response, leading towards an agreement on how to proceed.
Preparation stage is mainly about achieving a positive climate before the negotiation. The teacher
needs to feel as relaxed and comfortable and unthreatened as possible. Secure a place that is private,
where you won't be interrupted. It helps to begin by focusing on some third/neutral ground. A handy
one is a comment on the learners themselves — start off with something like "They're a lovely
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(cheerful/moisy/bright/unruly/etc.) class, aren’t they?"” This serves as neutral but phatic
communion and leads you to the next phase.

Step 2: Procedure

Alternatives. Working from the concrete to the hypothetical: this is what you did...this
is what resulted...what alternatives exist?...how might they work?

Cause-effect approach. Discussing the outcomes and linking them with
processes. This encourages a reflective approach to teaching and helps teachers
understand that 'things don't just happen' and that they do have control.

Specificity. Feedback should focus on skills, and not on personalities or behaviors. The one
who provides feedback should concentrate on how those skills have been implemented and used and
how successfully they have worked out in the classroom.

Food for thought. Feedback is provided to suggest developing and improving. Eliciting and
gently steering the teacher towards the key points is more effective than imposing what had to be done.

Description and Example. Be descriptive, not evaluative. Focus on the effect the
performance had on you, rather than on how good or bad you perceive it to be. For example, saying,
"It's wrong to call on students when they don't raise their hands," is a generalization that may or may
not be true in all cases. However, saying "I felt uncomfortable because you called on me when I didn't
have my hand up,” can help the person realize that students may have the same reaction.

Step 3: Closure

At this stage the one who receives feedback should get a sense of progress and purpose. Armed
with a view “from the outside” he knows which direction to go. This can be expressed in terms of
objectives: “I'm going to work on organizing my board in a more focused way”, “I'm going to script
my instructions before the lesson and see if that makes them clearer”, etc. The final line of feedback
is reflection. It requires pondering about the experience and whether it was successful in terms of
class performance, its priorities and objectives. Bear in mind that feedback serves for students. Thus
every suggestion on how to improve class work should go to students’ perspectives: “Students will
probably like more if you try...”, “The learners will easily get the point if you suggest them...”, ‘It
will appeal to students if you...”

The Guidelines for Giving Feedback

Capture your lesson

Whether you’re being observed or observing someone else, request to use video. Why? It will
give you both an objective tool to sit down in front of and discuss together. The video turns feedback
into a two way discussion rather than a feedback session. Rather than imposing your thoughts you can
actively discuss, pause, rewind fast forward and allow your colleague to come to their own
conclusions making it more meaningful for both of you.

Use exploratory questioning

It naturally opens up dialogue, giving you time to think and draw conclusions. “What do you
think you could do to tackle the problem of...” rather than “What you need to do is...”!

Relate back to previous objectives set

Don’t go barking up a different tree! Relate your discussion to the targets already set, if new topics
arise; set these as development targets for your next session. Staying focused will allow you to give some
‘easy wins’, developing a feeling of immediate progression. Be clear in your own mind about why you are
feeding back. What exactly do you want your colleague to achieve with what you are telling them?

Be patient

Give you and your colleague time to draw your own conclusions and then explore them together
without cutting across one another. You will develop a stronger more professional relationship.

Do it again

Giving or receiving feedback is requested to be done regularly. Only by continually discussing
and breaking down what you saw can you understand progression and be able to impliment what you
have learnt.

Be accurate with the language

The vocabulary, wording and tone you use when voicing your ideas and impressions can make a
person receiving feedback feel at ease. Some feedback softeners are as follows:

Maybe you could...
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Have you considered...

Have you tried...

Would it be better if...

I would suggest...

Do you think you could try to...

What about trying...

I wonder if...

Another possible solution could be...

Perhaps you could...

Could you...

Could you try to...

One thing that I have found that helps is to...

Something that I have tried in the similar situation was...

The Challenges of Receiving Feedback

“Who does he think he is telling me...” “Where does she come off saying...”

Our human instinct for self-preservation can be our worst enemy when we are on the receiving
end of constructive feedback. We become defensive and prevent ourselves from truly listening to the
observations about our teaching. Rather than benefiting from the feedback as an opportunity for self
improvement, many of us counter the comments with self-justifications. We then lose out on a
valuable chance to continue growing as well as improving our teaching techniques.

In giving feedback one teaching professional communicates to another teaching professional specific
observations noted during class time. The feedback is based solely on objective analysis, not on feeling or
moods. The purpose is simply to offer some insights into ways the teacher can improve their interactions with
students. When we approach receiving feedback with that frame of mind- as a tool or mirror to help us
become always better- we can let down the defensive barriers and listen with a mind looking to improve.

There are certain mechanisms that will help us keep our protective feelings at bay. One way to
distract the defensive feelings is to listen reflectively and paraphrase what you hear. “I understand that
you noticed my back was to the students for a long time while I was writing on the board”. By
repeating what you heard, you eliminate misunderstanding and verbalize the actions observed in the
classroom. Another way that helps us focus on listening rather than defending ourselves is to take
written notes about the comments and observations. Writing can help us to maintain a professional
demeanor and not allow our emotions to take over, by crying or becoming angry. Taking two or three
deep breaths before you respond can help get past your immediate emotions.

It is important to use this opportunity to be proactive. During the feedback, together with your
observer, begin to formulate a plan on how to implement some improvements in teaching techniques.
By brainstorming together to pinpoint some changes you can make you retain some control over the
feedback process. “Would you suggest that I write the text on the board before class, and leave it
covered?” You show that you heard the observations, recognized the issue, and have already thought
through a possible solution. Thank your colleague for their observations and insight; it takes courage
to give honest constructive feedback.

Receiving feedback is an opportunity that presents itself throughout our lives offers us chances
to continuously improve ourselves. By keeping the positive aspects of constructive feedback at the
forefront of our minds and practicing both reflective listening and proactive planning, we can receive
feedback as a gift, not as personal criticism.

Do’s and Don’ts of Giving Feedback

DO DON'T

ask for self assessment criticize without recommending alternatives
comment based on observations make generalized comments

start with positives be dishonestly kind

balance feedback

mention specific observations

suggest what might be improved
address the performance, not the person
look at the outcome to be achieved
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be honest
summarize what was learned

Do’s and Don’ts of Receiving Feedback

DO DON'T

See it as an opportunity to improve

Listen calmly Blame the messenger

Focus on the content Jump to defend or justify yourself
Act professionally Give into your emotions

Clarify feedback

Take notes

Ask for suggestions
Define a plan
Thank you colleague

Self Assessment

Honest self assessment is a vital aspect of our ongoing development as teachers. Through self-
evaluation, not only do teachers continuously improve the educational experience of their students, but
also improve and update class topics and materials. Self monitoring is something we do all the time-
consciously and unconsciously. We are aware of our students’ interest level, whether or not the
activities are engaging them, whether “teacher talk” is outweighing student input. Through this
ongoing self evaluation, a teacher can adjust the pace or activities in the moment, for better interaction
with students. In addition to our continuous monitoring, however, it is valuable to regularly review
one’s classroom experience in a systematic way- through a simple checklist or grid.

Self assessment should begin before class by evaluating your lesson plan. Are my goals and
objectives clear? Have I allowed enough time for activities, explanations, practice, questions? After
the class, did I meet my goals? Did I explain tasks clearly? Did I allow an opportunity for student
discussion and questions? What could I have done better or differently? In addition to the organization
and management of the class, it is also important to consider one’s use of technology, resources, visual
aids. Following an honest evaluation of one’s own teaching, thought should be given to possible
changes or improvements in future classes.

These regular self evaluations are, by their nature, subjective. One way in which we can
occasionally have a more objective record of our teaching is through bi-annual video or audio
recordings of our classroom. While this technique doesn’t show every aspect of our teaching, it can
reveal habits or behaviors of which we are not aware.

Ongoing self-evaluation is the way by which every teacher, from most experienced to first-time
teacher, will continuously learn and improve. As our students’ interests change and evolve over time,
s0, too, must our techniques and course materials. The best way to keep a finger on the pulse of our
classroom is through the regular self assessment of our teaching.

Conclusion

Since teaching is, in part, a skill, it can be developed, like other skills, by practicing and getting
the opinions of others on how well you have performed. Team teaching and class observation are good
opportunities to teach in front of colleagues and friends and hear constructive feedback. The feedback
you receive will tell you what you are doing that is effective, as well as what you can do to strengthen
your performance.

The way in which feedback is given and received contributes to the learning process. Feedback
that is vague, judgmental, ill timed, or unusable is not as valuable as feedback that is specific,
descriptive, timely, and practical. Similarly, although being criticized is often not pleasant, being open
to well-intentioned, well-crafted feedback can only further your professional development.
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